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INTRODUCTION 
In early 2021, the Michigan Association of Superintendents and Administrators (MASA) assembled a group 
of superintendents from across the state to discuss what COVID-19 would mean for K-12 education moving 
forward and what districts must do to support students after a period of lost instructional time. To structure 
these conversations, MASA formed the working group Strategies for the New Education Landscape (SNEL)—
Moving Forward: From Surviving to Thriving. This working group focused on identifying lessons learned and 
promising practices from the pandemic to guide action steps for the 2021-22 academic year. Specifically, 
SNEL comprised four subgroups to explore lessons and practices of the following areas: 

▪ Extended Learning; 

▪ Educator Effectiveness; 

▪ Instructional Practices; and 

▪ Social and Emotional Learning (SEL). 
 
As SNEL subgroup meetings took place, the sub-committee on extended learning structured conversations 
and presentations around three objectives and four focus areas connected to supplemental instructional 
supports for students who experienced interrupted learning. These objectives and focus areas appear in 
Figure ES 1. 
 

Figure ES 1: Extended Learning Working Group Objectives and Focus Areas 

OBJECTIVES FOCUS AREAS 

▪ Identify research around structures for 
academic recovery through the lens of Equity  

▪ Lift promising practices that align to the 
research for those who are ahead of the curve 
and to support those behind the curve 

▪ Considerations, planning, and future 
structures to support academic recovery  

▪ High-dosage tutoring 
▪ Extended day during the school year 
▪ Extended school year/Balanced calendar 
▪ Blended/Hybrid learning 

Source: Michigan Association of Superintendents and Administrators1 

Given the substantial amount of information provided through SNEL meetings and district profiles, MASA 
partnered with Hanover Research (Hanover) to help synthesize key experiences, challenges, and promising 
practices from which districts can learn to guide future operations. This report is the last of four summaries 
on SNEL working group outcomes—the previous summaries reflecting lessons learned and promising 
practices on SEL, instructional practices, and educator effectiveness. Since the SNEL convened subgroups 
specifically to focus on SEL, instructional practices, and educator effectiveness and because equity appears 
across all areas, this summary does not discuss this content. 
  

 
1 Figure text reproduced nearly verbatim from: [1] “SNEL: Strategy for the New Education Landscape, Moving Forward: From 

Surviving to Thriving, Subgroup Final Updates.” Michigan Association of Superintendents and Administrators, June 2, 2021. 
p. 9. Provided directly to Hanover Research by the Michigan Association of Superintendents and Administrators [2] 
“Running Agenda MASA-SELN Ext. Learning.” Michigan Association of Superintendents and Administrators, May 7, 2021. p. 
1. Provided directly to Hanover Research by the Michigan Association of Superintendents and Administrators 
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METHODOLOGY 
Hanover’s methodological approach for this report began with a review of MASA-provided documents and 
expanded to secondary resources, including: 

▪ SNEL Extended Learning meeting notes and collaborative documents (e.g., Jamboard); 

▪ SNEL Extended Learning Zoom videos; 

▪ SNEL Extended Learning EdTalks and notes; 

▪ ThoughtExchange survey (n=32) summary presentation and raw data; and 

▪ Secondary research from publicly available resources (e.g., academic literature, best practices). 
 
Using SNEL working group resources, Hanover identified experiences and key challenges Michigan districts 
faced and heard about during the COVID-19 pandemic regarding extended learning to support lost 
instructional time and reduce achievement gaps. Given the many academic, social, and operational changes 
that occurred during COVID-19, the challenges presented in this and other SNEL summaries reflect COVID-
era circumstances and contexts rather than the traditional education landscape. Hanover also highlights 
experiences in Michigan districts that provide evidence of promising practices and synthesizes salient 
findings into this report. The following pages present findings according to the four focus areas listed above 
via the following sections: 

▪ Section I: Tutoring Supports presents challenges, lessons learned, and considerations regarding 
high-dosage tutoring in K-12 education and associated implementation factors. This section 
includes findings from SNEL conversations and documents as well as best practices from secondary 
literature that expands on participant concerns and goals for the future; 

▪ Section II: Extended Day Supports explores challenges, lessons learned, and considerations 
regarding extended day supports and services (i.e., afterschool programming and summer learning) 
as well as associated implementation factors. This section includes findings from SNEL 
conversations and documents as well as best practices from secondary literature that expands on 
participant concerns and goals for the future; 

▪ Section III: Extended School Year Supports explores challenges, lessons learned, and 
considerations regarding extended year, specifically balanced calendar schedules, and associated 
implementation factors. This section includes findings from SNEL conversations and documents as 
well as best practices from secondary literature that expands on participant concerns and goals for 
the future; and  

▪ Section IV: Hybrid and Blended Learning Models summarizes challenges, lessons learned, and 
considerations regarding hybrid and blended learning as an ongoing approach to K-12 education. 
This section includes findings from SNEL conversations and documents as well as best practices 
from secondary literature that expands on participant concerns and goals for the future. 
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KEY FINDINGS 

 
Any approach implemented to provide extended learning and support students' academic and 
behavioral needs requires high-quality instruction. High-quality instruction comprises a 
consistent theme across SNEL participant comments and recent literature on the SNEL’s four 
extended learning focus areas: high-dosage tutoring, extended day opportunities, balanced 
calendars, and hybrid and blended learning. For example, in high-dosage tutoring, tutors are often 
teachers, paraprofessionals, non-education professionals, or parents. Members of these groups 
may effectively support student learning if they provide high-quality instruction and guidance. 
Additionally, in hybrid and blended learning programs, a teacher’s ability to convey content, 
structure lessons, and provide feedback is typically more important than the specific technology 
tool or platform. 

 
High-dosage tutoring best supports students when interventions are frequent, intensive, and 
aligned to the curriculum. Specifically, these tutoring programs should occur at least three times 
per week and engage between one and four students at a time. Although the subject matter and 
grade level may vary, all high-dosage programs must connect to specific curriculum components 
and use formative assessments and differentiated tools to target student needs. Additionally, 
districts must ensure that any tutor can follow instructional materials and offer training 
opportunities to prepare tutors. Potential tutor training topics include tutor expectations, tutor-
student relationships, content proficiency, data use, session facilitation, and support for students 
with different learning styles. 

 
Extended day and year opportunities (e.g., afterschool programs, summer learning, balanced 
calendars) expand academic and enrichment learning without using class time for remediation, 
acceleration, or other purposes. For example, extended day initiatives allow students to receive 
targeted instruction on previous concepts and explore extracurricular areas (e.g., foreign language 
immersion, hands-on activities) without removing students from planned lessons and current 
material. Additionally, summer learning and balanced calendar approaches—which vary and can 
mold to fit local contexts—reduce the likelihood of students forgetting concepts during the 
summer and needing to review previous content for the first few weeks of a traditional academic 
year. However, these extended learning approaches require parent and community buy-in due to 
changes in scheduling and summer traditions, and balanced calendar research remains 
inconclusive regarding effectiveness. 

 
Hybrid and blended learning models can increase student engagement and achievement while 
providing flexibility and continuity of learning in virtual and in-person learning environments. 
Key areas for consideration during the implementation process include leadership, teaching, 
professional development, operations, technology, and content. Although exact approaches to 
hybrid and blended learning vary, program implementation should prioritize face-to-face support 
for younger students, students with disabilities, and at-promise students. Furthermore, when 
students engage in virtual learning, teachers must continue to provide synchronous and 
asynchronous instruction with timely and descriptive feedback as well as opportunities for 
collaboration. 
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RESOURCE SHEET 
Figure ES 2 presents an overview of the publicly available resources (i.e., non-MASA websites and 
references) cited throughout this report with insights and strategies on extended learning for educators and 
leaders. For more information, click the orange title for direct access to each resource. Resources are 
organized in order of the first section in which they appear. 
 

Figure ES 2: Resources for Additional Information 

SUBSECTION LINKED RESOURCE PUBLISHER 
Section I: Tutoring Supports 

Introduction 

Accelerating Student Learning with High-
Dosage Tutoring 

EdResearch for Recovery 

The Transformative Potential of Tutoring 
for PreK-12 Learning Outcomes: Lessons 

from Randomized Evaluations 

Abdul Latif Jameel Poverty Action Lab  
(J-PAL) 

High Impact Tutoring Toolkit Texas Education Agency 

Education in a Pandemic: The Disparate 
Impacts of COVID-19 on America’s 

Students 

U.S. Department of Education, Office for 
Civil Rights 

Logistics 

Mobilizing Volunteer Tutors to Improve 
Student Literacy Implementation MDRC 

Broad-Based Academic Supports for All 
Students EdResearch for Recovery 

Improving the Quality of Distance and 
Blended Learning 

EdResearch for Recovery 

High-Dosage Tutoring: A Proven Strategy 
to Accelerate Student Learning, Guide for 

Local Education Agencies 

District of Columbia Office of the State 
Superintendent of Education 

School Practices to Address Student 
Learning Loss EdResearch for Recovery 

Can States Take Over and Turn Around 
School Districts? Evidence From 

Lawrence, Massachusetts 
Educational Evaluation and Policy Analysis 

Resources 

Tutoring Cost Calculator 2.0 National Student Support Accelerator 

Toolkit for Tutoring Programs National Student Support Accelerator 

High-Dosage Tutoring Is Effective, But 
Expensive. Ideas for Making It Work. Education Week 

Improving Academic Outcomes for 
Disadvantaged Students: Scaling Up 

Individualized Tutorials 
The Hamilton Project 

Restarting and Reinventing School: 
Learning in the Time of COVID and 

Beyond 
Learning Policy Institute 

Toolkit for Tutoring Programs: 
Recruitment and Selection National Student Support Accelerator 

High-Dosage Tutoring: Planning and 
Implementation Guide 

State Collaborative on Reforming 
Education Institute 

Toolkit for Tutoring Programs: 
Stakeholder Engagement National Student Support Accelerator 

https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Design_Principles_1.pdf
https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Design_Principles_1.pdf
https://www.povertyactionlab.org/sites/default/files/publication/Evidence-Review_The-Transformative-Potential-of-Tutoring.pdf
https://www.povertyactionlab.org/sites/default/files/publication/Evidence-Review_The-Transformative-Potential-of-Tutoring.pdf
https://www.povertyactionlab.org/sites/default/files/publication/Evidence-Review_The-Transformative-Potential-of-Tutoring.pdf
https://tea.texas.gov/sites/default/files/high_impact_tutoring_toolkit.pdf
https://www2.ed.gov/about/offices/list/ocr/docs/20210608-impacts-of-covid19.pdf
https://www2.ed.gov/about/offices/list/ocr/docs/20210608-impacts-of-covid19.pdf
https://www2.ed.gov/about/offices/list/ocr/docs/20210608-impacts-of-covid19.pdf
https://www.mdrc.org/sites/default/files/ReadingPartners_2015_FR.pdf
https://www.mdrc.org/sites/default/files/ReadingPartners_2015_FR.pdf
https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Brief_6.pdf
https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Brief_6.pdf
https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Brief_8.pdf
https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Brief_8.pdf
https://osse.dc.gov/sites/default/files/dc/sites/osse/page_content/attachments/HighDosageTutoringGuidance.pdf
https://osse.dc.gov/sites/default/files/dc/sites/osse/page_content/attachments/HighDosageTutoringGuidance.pdf
https://osse.dc.gov/sites/default/files/dc/sites/osse/page_content/attachments/HighDosageTutoringGuidance.pdf
https://files.eric.ed.gov/fulltext/ED607662.pd
https://files.eric.ed.gov/fulltext/ED607662.pd
https://scholar.harvard.edu/files/schueler/files/schuelergoodmandeming_lps_eepa_2017.pdf
https://scholar.harvard.edu/files/schueler/files/schuelergoodmandeming_lps_eepa_2017.pdf
https://scholar.harvard.edu/files/schueler/files/schuelergoodmandeming_lps_eepa_2017.pdf
https://studentsupportaccelerator.com/tutoring/calculator
https://studentsupportaccelerator.com/tutoring
https://www.edweek.org/leadership/high-dosage-tutoring-is-effective-but-expensive-ideas-for-making-it-work/2020/08
https://www.edweek.org/leadership/high-dosage-tutoring-is-effective-but-expensive-ideas-for-making-it-work/2020/08
https://www.hamiltonproject.org/assets/files/improving_academic_outcomes_for_disadvantaged_students_pp.pdf?
https://www.hamiltonproject.org/assets/files/improving_academic_outcomes_for_disadvantaged_students_pp.pdf?
https://www.hamiltonproject.org/assets/files/improving_academic_outcomes_for_disadvantaged_students_pp.pdf?
https://learningpolicyinstitute.org/sites/default/files/product-files/Restart_Reinvent_Schools_COVID_REPORT.pdf
https://learningpolicyinstitute.org/sites/default/files/product-files/Restart_Reinvent_Schools_COVID_REPORT.pdf
https://learningpolicyinstitute.org/sites/default/files/product-files/Restart_Reinvent_Schools_COVID_REPORT.pdf
https://studentsupportaccelerator.com/sites/default/files/Toolkit_Recruitment_and_Selection.pdf
https://studentsupportaccelerator.com/sites/default/files/Toolkit_Recruitment_and_Selection.pdf
https://tnscore.org/wp-content/uploads/2021/03/High-Dosage-Tutoring-guide.pdf
https://tnscore.org/wp-content/uploads/2021/03/High-Dosage-Tutoring-guide.pdf
https://studentsupportaccelerator.com/sites/default/files/Toolkit_Stakeholder_Engagement.pdf
https://studentsupportaccelerator.com/sites/default/files/Toolkit_Stakeholder_Engagement.pdf
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SUBSECTION LINKED RESOURCE PUBLISHER 
Section II: Extended Day Supports 

Introduction Extended Learning Time Resources EAB 

Extended Learning 
and Afterschool 

Programs 

Structuring Out-of-School Time to 
Improve Academic Achievement 

U.S. Department of Education, Institute of 
Education Sciences 

Stated Briefly: What Does the Research 
Say about Increased Learning Time and 

Student Outcomes? 

U.S. Department of Education, Institute of 
Education Sciences 

A 9 to 5 School Day: Are Longer Hours 
Better for Students and Educators? 

National Education Association 

Instructional Time, Classroom Quality, and 
Academic Achievement National Bureau of Economic Research 

From Crisis to Recovery: The Education 
Impact of COVID-19  

Advance Illinois 

Our Principles 
Expanded Learning and Afterschool 

Project 

Financing Expanded Learning Time in 
Schools National Center on Time Learning 

A School Year Like No Other Demands a 
New Learning Day: A Blueprint for How 

Afterschool Programs & Community 
Partners Can Help  

Afterschool Alliance 

Summer Learning 

Effective and Promising Summer Learning 
Programs and Approaches for 

Economically-Disadvantaged Children and 
Youth: A White Paper for the Wallace 

Foundation 

Child Trends, Commissioned by The 
Wallace Foundation 

Advancing Student Learning and 
Opportunity through Voluntary Academic 

Summer Learning Programs 
EdResearch for Recovery 

Best Practices in Summer Learning 
Programs for Middle and High School 

Youth  
National Summer Learning Association 

Section III: Extended School Year Supports 

Introduction 

Year-Round Schooling Explained Education Week 

Year Round Education The University of Rhode Island 

Reimagining the School Day Center for American Progress 

Balanced Calendar 

Year-Round Education Program Guide  California Department of Education 

Pros and Cons of Year-Round School American University School of Education 

Is It Time to Reconsider the Year-Round 
School Schedule? Education Week 

Balanced Calendar Sample Schedules State of Michigan 

Expanding Time for Learning Both Inside 
and Outside the Classroom: A Review of 

the Evidence Base  
Child Trends 

   

   

   

https://drive.google.com/file/d/1_RXHKbqhGGJ7G99tcheUs2HbYlW-MiFr/view?usp=embed_facebook
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/ost_pg_072109.pdf
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/ost_pg_072109.pdf
https://ies.ed.gov/ncee/rel/regions/appalachia/pdf/REL_2014061.pdf
https://ies.ed.gov/ncee/rel/regions/appalachia/pdf/REL_2014061.pdf
https://ies.ed.gov/ncee/rel/regions/appalachia/pdf/REL_2014061.pdf
https://www.nea.org/advocating-for-change/new-from-nea/9-5-school-day-are-longer-hours-better-students-and-educators
https://www.nea.org/advocating-for-change/new-from-nea/9-5-school-day-are-longer-hours-better-students-and-educators
https://www.nber.org/system/files/working_papers/w19464/w19464.pdf?utm_campaign=PANTHEON_STRIPPED&
https://www.nber.org/system/files/working_papers/w19464/w19464.pdf?utm_campaign=PANTHEON_STRIPPED&
https://static1.squarespace.com/static/600f23f8f34cf13b28ba7d64/t/6102f92ad8f4521ac018111a/1627584820643/AI+CPEF+Presentation+4.23.20+FINAL.pdf
https://static1.squarespace.com/static/600f23f8f34cf13b28ba7d64/t/6102f92ad8f4521ac018111a/1627584820643/AI+CPEF+Presentation+4.23.20+FINAL.pdf
https://www.expandinglearning.org/about_us.html
https://files.eric.ed.gov/fulltext/ED556315.pdf
https://files.eric.ed.gov/fulltext/ED556315.pdf
http://www.afterschoolalliance.org/documents/Blueprint-for-How-Afterschool-Programs-Community-Partners-Can-Help.pdf
http://www.afterschoolalliance.org/documents/Blueprint-for-How-Afterschool-Programs-Community-Partners-Can-Help.pdf
http://www.afterschoolalliance.org/documents/Blueprint-for-How-Afterschool-Programs-Community-Partners-Can-Help.pdf
http://www.afterschoolalliance.org/documents/Blueprint-for-How-Afterschool-Programs-Community-Partners-Can-Help.pdf
https://www.wallacefoundation.org/knowledge-center/documents/effective-and-promising-summer-learning-programs.pdf
https://www.wallacefoundation.org/knowledge-center/documents/effective-and-promising-summer-learning-programs.pdf
https://www.wallacefoundation.org/knowledge-center/documents/effective-and-promising-summer-learning-programs.pdf
https://www.wallacefoundation.org/knowledge-center/documents/effective-and-promising-summer-learning-programs.pdf
https://www.wallacefoundation.org/knowledge-center/documents/effective-and-promising-summer-learning-programs.pdf
https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Design_Principles_2.pdf
https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Design_Principles_2.pdf
https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Design_Principles_2.pdf
http://s3.amazonaws.com/uww.assets/site/out_of_school_time/OST_NSLA_BestPractices2012.pdf
http://s3.amazonaws.com/uww.assets/site/out_of_school_time/OST_NSLA_BestPractices2012.pdf
http://s3.amazonaws.com/uww.assets/site/out_of_school_time/OST_NSLA_BestPractices2012.pdf
https://www.edweek.org/leadership/year-round-schooling-explained/2015/12
https://web.uri.edu/ssirep/files/Final-Year-Round-Education-Report.pdf
https://www.americanprogress.org/issues/education-k-12/reports/2017/02/23/426723/reimagining-the-school-day/
https://www.cde.ca.gov/ls/fa/yr/guide.asp
https://soeonline.american.edu/blog/pros-and-cons-of-year-round-school/
https://www.edweek.org/leadership/is-it-time-to-reconsider-the-year-round-school-schedule/2020/06
https://www.edweek.org/leadership/is-it-time-to-reconsider-the-year-round-school-schedule/2020/06
https://www.michigan.gov/documents/mde/Balanced_Calendar_Sample_Schedules_698858_7.pdf
https://www.wallacefoundation.org/knowledge-center/documents/expanding-time%20for-learning-both-inside-and-outside-the-classroom.pdf
https://www.wallacefoundation.org/knowledge-center/documents/expanding-time%20for-learning-both-inside-and-outside-the-classroom.pdf
https://www.wallacefoundation.org/knowledge-center/documents/expanding-time%20for-learning-both-inside-and-outside-the-classroom.pdf
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SUBSECTION LINKED RESOURCE PUBLISHER 
Section IV: Blended and Hybrid Learning Models 

Introduction 
Blended Learning: The Evolution of Online 
and Face-to-Face Education from 2008–

2015 

International Association for K-12 Online 
Learning 

Implementation 
Components 

A Roadmap for Implementation of 
Blended Learning at the School Level 

International Association for K-12 Online 
Learning 

Hybrid School Schedules: More Flexibility; 
Big Logistical Challenges  Education Week 

Schedule Option Education Week citing EPPI-Centre and 
Social Science Research Unit 

Blended Learning Implementation Guide Digital Learning Now 

Remote Learning, Rapid Evidence 
Assessment 

Education Endowment Foundation 

Source: Sources cited throughout the following report 

 
 

  

https://files.eric.ed.gov/fulltext/ED560788.pdf
https://files.eric.ed.gov/fulltext/ED560788.pdf
https://files.eric.ed.gov/fulltext/ED560788.pdf
http://www.aurora-institute.org/wp-content/uploads/a-roadmap-for-implementation.pdf
http://www.aurora-institute.org/wp-content/uploads/a-roadmap-for-implementation.pdf
https://www.edweek.org/leadership/hybrid-school-schedules-more-flexibility-big-logistical-challenges/2020/06
https://www.edweek.org/leadership/hybrid-school-schedules-more-flexibility-big-logistical-challenges/2020/06
https://epe.brightspotcdn.com/fd/e0/798154354c578b7717f824aebd95/schedule-options-download.pdf
http://digitallearningnow.com/site/uploads/2013/10/BLIG-2.0-Final-Paper.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Covid-19_Resources/Remote_learning_evidence_review/Remote_Learning_Rapid_Evidence_Assessment.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Covid-19_Resources/Remote_learning_evidence_review/Remote_Learning_Rapid_Evidence_Assessment.pdf
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SECTION I: TUTORING SUPPORTS 
High-dosage tutoring comprises one of the four key areas identified by SNEL participants in the Extended 
Learning working group. According to recent literature, high-dosage tutoring presents an effective strategy 
for addressing the negative impacts of COVID-19 on students’ growth and widening achievement gaps, 
particularly among those who need additional support (e.g., students from low socio-economic 
backgrounds).2 Although schools and districts may use a variety of supports and services (e.g., cooperative 
learning, mentorship programs, computer-assisted instruction) to addresses learning gaps caused and 
widened by lost instructional time during COVID-19, high-dosage tutoring presents an effective and scalable 
intervention. Notably, high-dosage tutoring benefits students from various backgrounds and in different 
content areas and grade levels.3 Given the numerous academic and non-academic pandemic-era challenges 
(e.g., inequitable access to learning, widening achievement gaps), high-dosage tutoring may serve as a 
valuable tool for academic recovery and acceleration.4 
 
The SNEL participants tasked with discussing extended learning also view high-dosage tutoring as a key 
method for supporting students in the post-pandemic era. However, this method also raises concerns and 
areas for consideration as leaders plan and implement programs. Specifically, SNEL participants emphasize 
operational and perceptual challenges associated with tutoring, including tutor staffing levels, wages, and 
professional development (PD); parent communication and messaging; and tutoring delivery models and 
schedules. 5  These participants also see staffing; resources; and diversity, equity, and inclusion as key 
implementation areas, noting the considerations in Figure 1.1 during a working group meeting. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
2 [1] Robinson, C.D. et al. “Accelerating Student Learning with High-Dosage Tutoring.” EdResearch for Recovery, February 2021. 

p. 2. https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Design_Principles_1.pdf [2] Nickow, A.J., 
P. Oreopoulos, and V. Quan. “The Transformative Potential of Tutoring for PreK-12 Learning Outcomes: Lessons from 
Randomized Evaluations.” J-PAL Evidence Review, 2020. p. 2. 
https://www.povertyactionlab.org/sites/default/files/publication/Evidence-Review_The-Transformative-Potential-of-
Tutoring.pdf 

3 “High-Impact Tutoring Toolkit.” Texas Education Agency, August 2021. p. 3. 
https://tea.texas.gov/sites/default/files/high_impact_tutoring_toolkit.pdf 

4 [1] “Education in a Pandemic: The Disparate Impacts of COVID-19 on America’s Students.” U.S. Department of Education 
Office for Civil Rights, June 2021. pp. iii–iv. https://www2.ed.gov/about/offices/list/ocr/docs/20210608-impacts-of-
covid19.pdf [2] “High-Impact Tutoring Toolkit,” Op. cit., p. 3. 

5 “MASA/SNEL Note Sheet - Tutoring.” Michigan Association of Superintendents and Administrators. p. 4. Provided directly to 
Hanover Research by the Michigan Association of Superintendents and Administrators 
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Figure 1.1: SNEL Participants’ Key Considerations for High-Dosage Tutoring 

STAFFING RESOURCES DIVERSITY, EQUITY, AND INCLUSION 

▪ Tutors who are not teachers 
(e.g., volunteers, Michigan 
Works, Michigan Education or 
AmeriCorps participants, 
paraprofessionals, high school 
and college students, foster 
grandparents) 

▪ Partnerships with local 
organizations (e.g., civic 
groups, churches) to access 
tutors and facilities 

▪ High-quality tutors 

▪ Adequate quantity of tutors 

▪ High-quality materials that 
align with core curricula 

▪ Food and snacks 

▪ Transportation 

▪ PD (i.e., academic and SEL 
needs) 

▪ Internet access and 
appropriate devices 

▪ Administrative support 

▪ Flexible scheduling 

▪ Facilities (e.g., air-conditioning) 

▪ Internet access for all 

▪ Tutoring location and 
transportation 

▪ Demographics of tutoring and 
acceleration versus 
remediation 

▪ Students’ reputations and 
stigmas 

▪ Tutor understanding of 
instructional quality and data-
driven support 

▪ Appropriate selection of and 
compensation for services 

Source: Michigan Association of Superintendents and Administrators6 

Moving forward, ThoughtExchange and SNEL participants believe that high-dosage tutoring is a promising 
practice for addressing pandemic-driven learning gaps and delays. ThoughtExchange survey respondents 
highlighted high-dosage tutoring in responses to the question, “What are some of the most promising 
practices around extended learning that you would like to explore further?” Notably, high-dosage tutoring 
received the highest average score among survey items. These responses reiterate the positive impacts of 
high-dosage tutoring on student learning and how a tutoring system with strong student-tutor relationships 
is a useful practice moving forward.7 SNEL participants also notice that high-dosage tutoring is a research-
backed method that need not rely on traditional teachers or delivery models but should be high-quality, 
frequent, and accessible. For example, Figure 1.2 contains comments from SNEL participants on what they 
notice in tutoring literature and practice. 
 

Figure 1.2: SNEL Participants’ Observations: Tutoring 

     
Source: Michigan Association of Superintendents and Administrators8 

The following subsections synthesize promising practices based on SNEL participants’ needs and interests. 
These topics include implementation logistics for high-dosage tutoring (e.g., frequency, delivery models) as 
well as resources for equitable access and program effectiveness (e.g., staffing, communication).  
 

 
6 Figure adapted from: Ibid., pp. 2–3. 
7 “Thought Ex All Responses Themed March 2021.” ThoughtExchange, March 2021. Provided directly to Hanover Research by 

the Michigan Association of Superintendents and Administrators 
8 Quotes reproduced verbatim from: “Jamboard Ext Learning Response to Research.” Michigan Association of Superintendents 

and Administrators, March 26, 2021. p. 1. Provided directly to Hanover Research by the Michigan Association of 
Superintendents and Administrators 

“Tutoring also has to have 
strong instructional focus, 

using high quality materials 
that align with core 

curriculum.” 

“Most studies focus on in 
person tutoring, but virtual 

tutoring is showing promise.” 

“Doesn’t always have to be 
certified teachers. Can use 
highly trained parapros or 

volunteers as well.” 
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LOGISTICS 
High-dosage tutoring requires schools and districts to consider numerous logistical factors, such as 
program frequencies, curricula, delivery modes, and other features. To summarize best practices literature 
on high-dosage tutoring, EdResearch for Recovery organizes features into 10 design principles. 9 These 
principles and effective implementation details appear in Figure 1.3. 
 

Figure 1.3: Design Principles for High-Dosage Tutoring 

PRINCIPLES DETAILS 

Frequency 
Tutoring is most likely to be effective when delivered in high doses through tutoring programs with 
three or more sessions per week or intensive, week-long, small-group programs taught by 
talented teachers. 

Group Size 
Tutors can effectively instruct up to three or four students at a time. However, moving beyond 
this number can quickly become small group instruction, which is less personalized and requires a 
higher degree of skill to do well. One-to-one tutoring is likely most effective but also more costly. 

Personnel 
Because the skills required for tutoring are different from the skills required for effective classroom 
teaching, a wide variety of tutors (including volunteers and college students) can successfully 
improve student outcomes, if they receive adequate training and ongoing support. 

Focus 

Researchers have found tutoring to be effective at all grade levels—even for high school students 
who have fallen quite far behind. The evidence is strongest, with the most research available, for 
reading-focused tutoring for students in early grades (particularly grades K-2) and for math-
focused tutoring for older students. 

Measurement Tutoring programs that support data use and ongoing informal assessments allow tutors to more 
effectively tailor their instruction for individual students. 

Relationships 
Ensuring students have a consistent tutor over time may facilitate positive tutor-student 
relationships and a stronger understanding of students’ learning needs. 

Curriculum Using high-quality instructional materials that are aligned with classroom content allows tutors to 
reinforce and support teachers’ classroom instruction. 

Scheduling 
Tutoring interventions that are conducted during the school day tend to result in greater learning 
gains than those that are after-school or during the summer. 

Delivery Mode Most research has focused on in-person tutoring, but there is emerging evidence that tutoring can 
be effective when delivered at a distance. 

Prioritization 

Programs that target lower-performing students can support those students who most need 
personalized instruction but can also create a negative stigma where tutoring is perceived as a 
punishment. Programs that target all students in a lower-performing grade level or school benefit 
from broader organizational commitment and the perception that tutoring is for everyone but are 
more costly. 

Source: EdResearch for Recovery10 

 
 
 
 
 
 
 
 
 

 
9 Robinson et al., Op. cit., p. 1. 
10 Figure text reproduced verbatim with emphasis added from: Ibid., p. 2. 
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High-dosage tutoring programs demonstrate effectiveness for a range of students; however, which 
students receive tutoring support can impact perceptions and costs. Specifically, intensive tutoring 
programs positively affect students across grade levels and in math and reading; however, districts and 
schools must consider the trade-offs between broad efficacy and reduced stigmas versus costs when 
implemented universally. To ensure that high-dosage tutoring programs are feasible, leaders may determine 
a set of benchmarks based on cost-effectiveness ratios and monitor performance.11 Alternatively, needs-
driven high-dosage tutoring supports students who do not meet certain standards or thresholds. These 
programs, such as Reading Partners, lead to increased student reading performance but risk students 
believing that tutoring is a punishment.12 Regardless of whether schools use a universal or targeted approach 
to high-dosage tutoring, this support must supplement classroom instruction, not supplant it. When 
remediation-style tutoring occurs in place of classroom instruction, students not meeting benchmarks do 
not have an opportunity to learn new material and, therefore, fall further behind their peers. The remedial 
instruction also tends to repeat content and instructional strategies, which students did not connect with 
initially.13 
 
Additionally, high-dosage tutoring may occur in-person or virtually, but the content must be high-quality 
and relevant to the curriculum. Although research on virtual tutoring is limited, emerging evidence shows 
that this low-cost alternative to traditional delivery supports student learning and can occur during school 
closures (e.g., pandemic-driven shutdowns, summer vacation).14 Virtual tutoring may also expand the 
number of potential tutors that schools can leverage and reduce logistical challenges (e.g., commuting to 
tutoring centers). However, this delivery format requires schools and leaders to consider technology 
infrastructure, relationship-building methods, and local contexts.15 Still, in both in-person and virtual 
settings, tutoring must stem from high-quality instructional materials (HQIM), for “high-dosage tutoring is 
not remedial work, rather it is focused on scaffolding academic content so that students can access new 
learning while also building upon their knowledge and skills base.”16  
 
Figure 1.4 presents four key considerations for teachers and leaders regarding HQIM. 
 

Figure 1.4: Key Considerations for Selecting High-Dosage Tutoring Materials 

CONSIDERATIONS DETAILS 

Aligned to core 
classroom content 

▪ While the main focus of the tutoring materials may be outside of the student’s current 
grade level, its scope and sequence should align with the scope and sequence of the 
core content classroom. 

Content-specific, 
research-backed 

approaches 

▪ Across content areas, approaches to the materials provided within the curriculum 
should be content-specific. 

Tutor-facing lesson 
plans and guidance 

▪ HQIM should include robust materials to support tutors in preparing and executing 
daily lessons in the appropriate language of instruction. These supports should include 

 
11 [1] Ibid., pp. 2, 7. [2] Harris, D. “Toward Policy-Relevant Benchmarks for Interpreting Effect Sizes: Combining Effects With 

Costs.” Educational Evaluation and Policy Analysis, 31, October 17, 2008. p. 1. Retrieved from ResearchGate 
12 [1] Jacob, R.T., C. Armstrong, and J.A. Willard. “Mobilizing Volunteer Tutors to Improve Student Literacy.” MDRC, March 2015. 

p. iii. https://www.mdrc.org/sites/default/files/ReadingPartners_2015_FR.pdf [2] Robinson et al., Op. cit., pp. 2, 7. 
13 Lynch, K. and H. Hill. “Broad-Based Academic Supports for All Students.” EdResearch for Recovery, July 2020. p. 5. 

https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Brief_6.pdf 
14 [1] Roschelle, J. et al. “Evaluation of an Online Tutoring Program in Elementary Mathematics.” Digital Promise, April 2020. p. 

7. http://hdl.handle.net/20.500.12265/94 [2] Gallagher, H.A. and B. Cottingham. “Improving the Quality of Distance and 
Blended Learning.” EdResearch for Recovery, August 2020. p. 6. 
https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Brief_8.pdf 

15 “High-Impact Tutoring Toolkit,” Op. cit., p. 10. 
16 “High-Dosage Tutoring: A Proven Strategy to Accelerate Student Learning, Guide for Local Education Agencies.” District of 

Columbia Office of the State Superintendent of Education, March 15, 2021. p. 6. 
https://osse.dc.gov/sites/default/files/dc/sites/osse/page_content/attachments/HighDosageTutoringGuidance.pdf 
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CONSIDERATIONS DETAILS 
daily activities, daily objectives, suggested strategies for lesson execution, and 
identified potential student misconceptions.  

▪ Additionally, HQIM supports should include differentiation and Universal Design of 
Learning in lesson planning with consideration to the students’ identified 
interventions, strategies, and strengths per IEP. 

Presence of 
formative assessment 

tools and progress 
monitoring 

▪ Monitoring student progress across tutoring lessons is essential to both 
communication with the core classroom teacher and the success of a tutoring program. 
HQIM should include formative assessments (e.g., exit tickets or writing tasks) that 
match the language of instruction. School systems should have appropriate systems in 
place to track student progress and leverage this data to support tutor development.  

▪ Additionally, beyond the quantitative score, progress monitoring in tutoring should 
understand how students are approaching their work and their thinking. This type of 
specific insight on student success and gaps is a powerful tool and should direct future 
tutoring sessions. 

Source: Texas Education Agency17 

With the 10 principles and best practices to guide tutoring design and implementation, school and district 
leaders must also recognize what is and what is not high-dosage tutoring to ensure their chosen approach 
is effective. For example, high-dosage tutoring is consistent, individualized, intensive, and scaffolded 
instruction; it is not remedial or informal.18 Figure 1.5 expands on qualifying and disqualifying factors of high-
dosage tutoring as presented by the District of Columbia Office of the State Superintendent of Education. 
 

Figure 1.5: High-Dosage Tutoring Features 

WHAT HIGH-DOSAGE TUTORING IS WHAT HIGH-DOSAGE TUTORING IS NOT 

▪ Accessible to all 
o For all students at a school  

▪ Intensive and at least three times per week 
o Up to 3:1 student-tutor ratio  
o Occurs at least three times per week or ideally 

every day  
o Approximately 30-60 minutes per session  
o During the school day  
o Treated like a scheduled class  
o Sustained over the course of a school year 

▪ Provided by a qualified tutor: 
o Meets minimum educational criteria such as a 

bachelor’s degree 
o Has experience with the content  
o Trained in the tutoring program and role  

▪ Individualized: 
o Driven by diagnostic and formative assessment 

data  
o Aligned to the student’s current skill levels while 

also connecting what is currently being taught in 
the classroom  

▪ Responsive: 

▪ Remedial: 
o For struggling students only  
o Treated like a punishment  

▪ Low-dosage or irregular: 
o Occurs weekly or sporadically 
o Less than 30 minutes per session  
o Before or after school  
o Treated as an optional offering 
o Higher than a 3:1 student-tutor ratio  
o For a short period of the school year  

▪ Provided by an unqualified tutor: 
o Help from a peer 
o A high-school volunteer  
o An unvetted, untrained tutor  

▪ Decontextualized: 
o Sitting in front of a computer program 
o Focused only on discrete skills 
o Filling out worksheets  

▪ A replacement: 
o A substitute for other intensive 

interventions or individualized services a 
student may need 

 
17 Figure text reproduced verbatim with modifications from: “High-Impact Tutoring Toolkit,” Op. cit., pp. 12–13. 
18 “High-Dosage Tutoring: A Proven Strategy to Accelerate Student Learning, Guide for Local Education Agencies,” Op. cit., p. 2. 
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WHAT HIGH-DOSAGE TUTORING IS WHAT HIGH-DOSAGE TUTORING IS NOT 
o A positive mentoring relationship 
o Assets-oriented to value students’ diverse 

strengths and needs  
o Committed to high expectations 
o In addition to core content area instruction and 

students’ other required services, such as English 
language instruction or interventions and 
accommodations outlined in a student’s 
individualized education program (IEP) 

o In place of content area classroom 
instruction  

o Cause for a student to miss content area 
classes 

Source: District of Columbia Office of the State Superintendent of Education19 

District Spotlight: Ypsilanti Community Schools 

Ypsilanti Community Schools (YCS) operates a high-dosage tutoring program with a focus on relationship-
building and SEL. As described by Superintendent Alena Zachery-Ross in a SNEL EdTalk, the district’s tutoring 
program prioritizes access and SEL and, therefore, provides tutoring during and after school and incorporates regular 
wellness checks. YCS expanded capacity for implementing tutoring and check-ins effectively by partnering with local 
organizations with the help of a legal team to create memoranda of understanding.20 Specific partners include:21 

▪ University of Michigan—TRAILS Curriculum; 

▪ Eastern Michigan University—Making Youth 
Matter; 

▪ Washtenaw My Brother’s Keeper; 

▪ Advisory Class—Secondary Level; 

▪ Student Advocacy—Check & Connect; and 

▪ Foster Grandparents. 

The first partner listed, the University of Michigan, supports YCS by speaking with parents about the tutoring program 
in a way that aligns with local messaging and by conducting mental health assessments. Additionally, Foster 
Grandparents serve as mentors, role models, tutors, and friends to students in need of additional support. The Foster 
Grandparents program trains grandparents and prepares them to aid in-school learning based on areas of interest. 
Further, Michigan Educator Corp serves as a key reading and math resource of tutors, coaches, coaching specialists, 
and oversight staff.22 
 
YCS also created on-site learning labs throughout the community to provide support outside of school. These labs 
offer a designated learning space with internet access, breakfast and lunch, and opportunities for relationship building 
and instruction.23 

 
 
 
 
 
 
 
 
 
 
 
 

 
19 Figure reproduced nearly verbatim from: Ibid., p. 3. 
20 “MASA Ext Learning Tutoring and Blended.” Michigan Association of Superintendents and Administrators, April 30, 2021. 

Provided directly to Hanover Research by the Michigan Association of Superintendents and Administrators 
21 Bulleted text reproduced verbatim from: Ibid. 
22 Ibid. 
23 Ibid. 
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Model Spotlight: Acceleration Academies 

Districts and schools can also establish acceleration academies, or vacation academies, to address student 
learning needs.24 Acceleration academies are “intensive, targeted instructional programs taught over vacation breaks 
by a carefully selected set of teachers.”25 According to a 2017 study published in Educational Evaluation and Policy 
Analysis, student participation in acceleration academies improves students’ math and reading outcomes. A study of 
this tutoring model finds that “district students exposed to the first two years of the state’s takeover score about 0.3 
standard deviations higher on math exams and about 0.1 standard deviations higher on ELA exams.”26  

Typically, acceleration academies operate with a greater student-staff ratio (e.g., 10:1), which may result in lower 
costs compared to one-on-one tutoring programs; though, the programs also require high-quality teachers who have 
experience with these small-group instructional environments.27 Still, operating costs in the above-mentioned study 
totaled $800 per student per week—used for teacher stipends and professional development and student incentives 
and transportation.28 Given the program’s cost and small groupings based on students’ specific academic level, 
districts should consider all district and school contexts and needs before implementation.  

 

RESOURCES 
SNEL participants recognize that effective high-dosage 
tutoring programs require sufficient financial and human 
capital but that the benefits of these programs are 
extensive. 31  As such, districts with the financial 
resources to implement an extensive, high-dosage 
tutoring program should do so. While tutoring programs 
can cost several thousand dollars annually per student, 
districts can engage in measures to reduce costs through 
grants (e.g., ESSA funding) or local partnerships. 32 
Despite the high cost of tutoring programs, economists 
show that tutoring is a cost-effective strategy for rapid 
learning recovery.33 Additionally, districts may use Title I 
funds for tutorial programs similar to the Boston MATCH 
Education program (Match) and the Chicago SAGA 
Education (SAGA). These programs offer annual stipends to individuals, including recent college graduates, 
to serve as math tutors and serve as a potential low-cost tutoring alternative for districts.34 Other funding 

 
24 [1] Allensworth, E. and N. Schwartz. “School Practices to Address Student Learning Loss.” EdResearch for Recovery, June 

2020. p. 3. https://files.eric.ed.gov/fulltext/ED607662.pdf [2] Robinson et al., Op. cit., p. 3. 
25 Schueler, B.E., J.S. Goodman, and D.J. Deming. “Can States Take Over and Turn Around School Districts? Evidence From 

Lawrence, Massachusetts.” Educational Evaluation and Policy Analysis, 20:10, 2017. p. 2. 
https://scholar.harvard.edu/files/schueler/files/schuelergoodmandeming_lps_eepa_2017.pdf 

26 Ibid., pp. 1–2. 
27 Robinson et al., Op. cit., p. 3. 
28 Schueler, Goodman, and Deming, Op. cit., p. 21. 
29 [1] “Tutoring Cost Calculator 2.0.” National Student Support Accelerator. 

https://studentsupportaccelerator.com/tutoring/calculator [2] “National Student Support Accelerator.” National Student 
Support Accelerator. https://studentsupportaccelerator.com/ 

30 [1] “Tutoring Cost Calculator 2.0,” Op. cit. [2] “Toolkit for Tutoring Programs.” National Student Support Accelerator. 
https://studentsupportaccelerator.com/tutoring 

31 “Jamboard Ext Learning Response to Research,” Op. cit., p. 1. 
32 [1] Sawchuk, S. “High-Dosage Tutoring Is Effective, But Expensive. Ideas for Making It Work.” Education Week, August 20, 

2020. https://www.edweek.org/leadership/high-dosage-tutoring-is-effective-but-expensive-ideas-for-making-it-
work/2020/08 [2] Allensworth and Schwartz, Op. cit., p. 3. 

33 Harris, Op. cit., p. 29. 
34 Ander, R., J. Guryan, and J. Ludwig. “Improving Academic Outcomes for Disadvantaged Students: Scaling Up Individualized 

Tutorials.” The Hamilton Project, March 2016. pp. 6, 12. 
https://www.hamiltonproject.org/assets/files/improving_academic_outcomes_for_disadvantaged_students_pp.pdf? 

Tutor Cost Calculator 
The National Student Support 

Accelerator, a program operated under the 
Annenberg Institute at Brown University and 
dedicated to sharing high-dosage tutoring 
resources, offers a Tutoring Cost Calculator 
2.0. 29  This calculator enables districts and 
schools to estimate tutoring costs given the 
user’s program details (e.g., number of 
students, program length, tutor wages) and is 
one of many resources within the National 
Student Support Accelerator’s Toolkit for 
Tutoring Programs.30 

https://studentsupportaccelerator.com/tutoring/calculator
https://studentsupportaccelerator.com/tutoring/calculator
https://studentsupportaccelerator.com/tutoring/
https://studentsupportaccelerator.com/tutoring/
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sources identified by the District of Columbia Office of the State Superintendent of Education as of March 
2021 include:35 

▪ ESSER II; 

▪ CARES ESSER 90 percent LEA Formula Funding Allowable Uses—Includes Uses Based on 
Existing Grant Programs (AEFLA, ESEA, CARES, IDEA, MKV, Perkins); and 

▪ Scholarships for Opportunity and Results (SOAR) Academic Quality (AQ), Facilities, CARES 
Equivalent, and Early Childhood Allowable Uses. 

 
Regarding staffing, types of tutors vary across school districts. Many tutors are off-duty teachers who teach 
full-time and tutor over the weekend or in the evening. Others are independent retired teachers, college 
students, or career/industry professionals unaligned with tutoring programs. Still, others are part of specific, 
organized programs such as Reading Recovery, or they can be recent college graduates as seen in programs 
including AmeriCorps, Match, and SAGA. 36  Although tutors can come from various sources and have 
different professional backgrounds, the individuals conducting high-dosage tutoring and building positive 
relationships with students should be consistent to be most effective and achieve accelerated learning 
recovery.37 Figure 1.6 describes four categories of tutor types and how these individuals support students 
in tutoring settings. 
 

Figure 1.6: Types of Tutors 

TUTORS DESCRIPTION 
Teacher In teacher tutoring interventions, certified classroom teachers fulfill the role of the tutor. 

Paraprofessional 

Paraprofessional tutoring interventions employ tutors who are professionally engaged in their 
tutoring roles but who are not certified teachers. This category of tutors includes non-teacher 
school staff, undergraduate and graduate students in the education field, and fellows in 
professional development and service programs. 

Nonprofessional 
Nonprofessional tutoring interventions deploy volunteers who are not professionally engaged 
within the education field, including community residents and retired adults. These interventions 
are often referred to as volunteer tutoring. 

Parent 
Parent tutoring interventions provide instruction and guidance to caretakers for tutoring their 
children, typically at home and outside of school hours. 

Source: Abdul Latif Jameel Poverty Action Lab38 

Additionally, effective high-dosage tutoring intentionally recruits and trains tutors to ensure these 
individuals provide high-quality instruction. As noted above, tutors can come from numerous backgrounds 
and connect to students regardless of geographic location.39 This flexibility allows schools and districts to 
select tutors who may not have certain teaching qualifications but possess strong communication and 
relationship-building skills. 40  Figure 1.7 presents guiding questions and best practices to support the 
recruitment and selection process. 
 

 
35 Bulleted text reproduced nearly verbatim from: “High-Dosage Tutoring: A Proven Strategy to Accelerate Student Learning, 

Guide for Local Education Agencies,” Op. cit., p. 2. 
36 Darling-Hammond, L., A. Schachner, and A.K. Edgerton. “Restarting and Reinventing School: Learning in the Time of COVID 

and Beyond.” Learning Policy Institute, August 2020. p. 72. https://learningpolicyinstitute.org/sites/default/files/product-
files/Restart_Reinvent_Schools_COVID_REPORT.pdf 

37 [1] “High-Impact Tutoring Toolkit,” Op. cit., p. 4. [2] Darling-Hammond, Schachner, and Edgerton, Op. cit., p. 72. 
38 Figure text reproduced verbatim from: Nickow, Oreopoulos, and Quan, Op. cit., p. 4. 
39 [1] Ibid. [2] “High-Impact Tutoring Toolkit,” Op. cit., p. 10. 
40 “High-Dosage Tutoring: A Proven Strategy to Accelerate Student Learning, Guide for Local Education Agencies,” Op. cit., p. 8. 
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Figure 1.7: Questions and Best Practices for Tutor Recruitment and Selection  

QUESTIONS BEST PRACTICES 

▪ Whom are you trying to recruit? 

▪ When should the recruitment timeline start and 
end? 

▪ How will you recruit? 

▪ Do all tutors have the minimum qualifications 
required to tutor in the subject area? 

▪ Would the school prefer to hire and manage tutor 
staff, or outsource to an external tutoring service? 

▪ How will tutor performance [be] evaluated? 

▪ How much will you pay tutors?  

▪ Will compensation be based on level of education 
and experience?  

▪ How often will tutors be paid? Weekly or biweekly?  

▪ How will tutors be expected to report their work on 
a daily and weekly basis?  

▪ Will you need different payment systems for 
district tutors and non-district tutors? 

▪ Proactively develop a recruitment strategy. It will 
save you time and serve as a roadmap for recruiting 
tutors. 

▪ Regardless of how selective a program’s 
recruitment is, every program should clearly define 
the essential tutor qualities that it is seeking. 

▪ Make your expectations clear upfront to prevent 
problems with tutor retention. 

▪ If you plan to scale up significantly, consider the 
requirements that are most necessary. 

▪ It is important to have a cohort of tutors that 
reflects the diversity of the students being 
supported. Without a diverse candidate pool, a 
program cannot recruit a diverse cohort of tutors. 

▪ Recruit more tutors than you think you need. 

Source: District of Columbia Office of the State Superintendent of Education, State Collaborative on Reforming 
Education Institute, National Student Support Accelerator41 

Selected tutors must then receive pre-service and ongoing training, especially if tutors are not educators 
by trade. Figure 1.8 summarizes training topics and ideas as presented by the State Collaborative on 
Reforming Education (SCORE) Institute.42 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
41 Figure text reproduced verbatim from: [1] Ibid. [2] “Toolkit for Tutoring Programs: Recruitment and Selection.” National 

Student Support Accelerator. pp. 52–54. 
https://studentsupportaccelerator.com/sites/default/files/Toolkit_Recruitment_and_Selection.pdf [3] “High-Dosage 
Tutoring: Planning and Implementation Guide.” State Collaborative on Reforming Education Institute, Spring 2021. pp. 4–5. 
https://tnscore.org/wp-content/uploads/2021/03/High-Dosage-Tutoring-guide.pdf 

42 “High-Dosage Tutoring: Planning and Implementation Guide,” Op. cit., p. 8. 
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Figure 1.8: Tutor Training Topics 

TOPIC KEY IDEAS 

Tutor 
Expectations 

▪ Discuss the criteria of a successful tutor 

▪ Provide tutors with written expectations 

▪ Provide tutors time to review and ask questions about expectations 

Tutor-Student 
Relationships 

▪ Provide specific guidance about what a professional and effective tutor-student relationship 
looks like  

▪ Provide tutors time to practice and receive feedback about relationship-building activities 
and skills 

▪ Provide tutors guidance about mandated reporting 

Content 
Proficiency 

▪ Review and practice strategies for delivering content effectively 

▪ Review and practice strategies for identifying and addressing student misunderstandings 

▪ Introduce any specialized content knowledge or skills that tutors must have to be successful 

Effective 
Facilitation 

▪ Review and discuss the elements and structure of an effectively facilitated tutoring session 

▪ Provide tutors with strong examples of effective facilitation of a tutoring session 

▪ Provide tutors the opportunity to role-play and receive feedback on their facilitation of a 
tutoring session 

Data Practices 
▪ Review and discuss the specific data collection tools that tutors will be expected to use  

▪ Review and discuss expectations and policies related to student data use and privacy 

Supporting 
Students with 
Thinking and 

Learning 
Differences 

▪ Provide opportunities for tutors to review, discuss, and practice using strategies for 
supporting students with thinking and learning differences 

Source: State Collaborative on Reforming Education (SCORE) Institute43 

Furthermore, families serve as key stakeholders and partners in tutoring programs, requiring schools and 
districts to convey the importance of tutoring and maintain clear communication. By initiating and 
maintaining communications, families can uphold tutoring goals and agreements and receive updates on 
student progress.44 Communication and engagement also contribute to mutual trust, clear expectations, 
transparency, and support.45 Specifically, communication should include the following three components:46 

▪ Kick-off conversations: Initial communication should ensure all stakeholders receive information 
about the goals of high-dosage tutoring, logistics, and their role moving forward; 

▪ Continual updates: Communication should keep all stakeholders updated on what is happening 
and the progress toward goals; and 

▪ Punctuated reflection: Summative progress toward goals should be shared with all stakeholders 
and time should be allotted for receiving feedback and reflecting on how it will inform future plans. 

 
43 Figure reproduced nearly verbatim from: Ibid., p. 9. 
44 “Toolkit for Tutoring Programs: Stakeholder Engagement.” National Student Support Accelerator. p. 163. 

https://studentsupportaccelerator.com/sites/default/files/Toolkit_Stakeholder_Engagement.pdf 
45 “High-Impact Tutoring Toolkit,” Op. cit., p. 18. 
46 Bulleted text reproduced verbatim from: “High-Dosage Tutoring: Planning and Implementation Guide,” Op. cit., p. 12. 



                                                                                               

SECTION II: EXTENDED DAY SUPPORTS 
Extended day opportunities (e.g., afterschool programs)—comprising another extended learning 
opportunity identified by SNEL participants—provide structured and safe learning environments and 
enrichment opportunities.47 When implemented effectively, high-quality extended learning opportunities 
promote the following benefits:48 

▪ Promote student success and college and career readiness; 

▪ Build youth assets such as character, resilience, and wellness; 

▪ Foster partnerships that maximize resources and build community ties; and 

▪ Engage families in their children’s learning in meaningful ways. 
In the wake of COVID-19, such programs serve as additional opportunities to review missed material from 
lost instructional time, supervise students as parents return to work, and foster healthy habits (e.g., 
attendance, positive social behaviors).49 SNEL participants echo how extended day opportunities can benefit 
students and families, particularly when paired with high-quality instruction, educational standards, and 
enrichment experiences.50 However, participants also raise concerns (e.g., funding, equity, engagement, 
operations) and areas for consideration (e.g., resources, stakeholder support, curricula) regarding extended 
day implementation.51 Specifically, participants note the resources listed in Figure 2.1 as necessary for 
overcoming challenges related to extended day supports. 
 

Figure 2.1: SNEL Participants’ Observations: Necessary Resources for Extended Day Programs 

 
Source: Michigan Association of Superintendents and Administrators52 

 
47 [1] Rivera, A. “2020-2021 Afterschool and Summer Learning Legislative Trends.” National Conference of State Legislatures, 

September 15, 2021. https://www.ncsl.org/research/education/2020-2021-afterschool-and-summer-learning-legislative-
trends.aspx [2] “MASA/SNEL Note Sheet - Ext. School Day.” Michigan Association of Superintendents and Administrators. 
Provided directly to Hanover Research by the Michigan Association of Superintendents and Administrators 

48 Bulleted text reproduced verbatim from: Durlak, J.A. and R.P. Weissberg. “Leverage the Power of Afterschool and Summer 
Learning for Student Success.” The Expanded Learning and Afterschool Project. p. 1. 
https://www.expandinglearning.org/sites/default/files/em_articles/3_afterschoolprogramsevidence.pdf 

49 [1] Rivera, A. “COVID-19 Recovery: Leveraging Afterschool and Summer to Help Students Catch Up, Keep Up.” National 
Conference of State Legislatures, June 8, 2021. https://www.ncsl.org/blog/2020/06/08/covid-19-recovery-leveraging-
afterschool-and-summer-to-help-students-catch-up-keep-up.aspx [2] Rivera, “2020-2021 Afterschool and Summer Learning 
Legislative Trends,” Op. cit. 

50 “Jamboard Ext Learning Response to Research,” Op. cit., p. 2. 
51 “MASA/SNEL Note Sheet - Ext. School Day,” Op. cit. 
52 Figure text reproduced verbatim with modifications from: Ibid., p. 4. 
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ThoughtExchange participants indicate a strong interest in extended day programming as this was the 
promising practice most commented on when asked about extended learning opportunities. Open-ended 
comments convey how extended day programs must be applicable and engaging for all students and go 
beyond credit recovery to provide enrichment activities and real-world connections.53 Figure 2.2 presents a 
sample of these comments. 
 

Figure 2.2: ThoughtExchange Responses: Extended Day  

     
Source: ThoughtExchange54 

The following subsections synthesize promising practices for approaches to extended learning opportunities 
including extended day and afterschool programs as well as summer learning programs. Details for each 
approach explore key features and implementation considerations. Notably, schools and districts must focus 
on providing high-quality instruction over the precise models of extended learning. While evidence for 
extended learning programs exists, certain studies do not separate program models (e.g., vacation weeks, 
longer school days, summer learning) and instead highlight the importance of quality teaching and 
materials.55 
 

EXTENDED SCHOOL AND AFTERSCHOOL PROGRAMS 
Districts may choose to consider strategies such as extending school days or content periods to provide 
additional learning time and support for students while parents work.56 Although evidence of effectiveness 
is mixed, certain studies, including a 2014 meta-analysis from the Institute of Education Sciences (IES), 
illustrate statistically significant positive effects on student performance.57  
 
 
 
 
 
 

 
53 “Exchange Summary.” ThoughtExchange, March 15, 2021. Provided directly to Hanover Research by the Michigan Association 

of Superintendents and Administrators 
54 Quotes reproduced verbatim from: “Thought Ex All Responses Themed March 2021,” Op. cit. 
55 “Extended Learning Time Resources.” EAB, 2018. p. 1. https://drive.google.com/file/d/1_RXHKbqhGGJ7G99tcheUs2HbYlW-

MiFr/view?usp=embed_facebook 
56 Beckett, M. et al. “Structuring Out-of-School Time to Improve Academic Achievement.” U.S. Department of Education, 

Institute of Education Sciences, July 2009. p. 7. https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/ost_pg_072109.pdf 
57 Kidron, Y. and J. Lindsay. “Stated Briefly: What Does the Research Say about Increased Learning Time and Student 

Outcomes?” U.S. Department of Education, Institute of Education Sciences, 2014. p. 2. 
https://ies.ed.gov/ncee/rel/regions/appalachia/pdf/REL_2014061.pdf 
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Alternatively, findings do not demonstrate success consistently, and the barriers to increased academic 
performance may include differences in the following factors:58 

▪ Learning model; 

▪ Instructional quality; 

▪ Class size; 

▪ Student ability; and 

▪ Classroom environment. 
 
To promote effectiveness, schools and districts must support attendance and engagement. 59  This 
engagement comprises one of the six key principles of extended learning shown in Figure 2.3. 
 

Figure 2.3: Principles of Extended Learning 

Source: Expanded Learning and Afterschool Project60 
 
Schools and districts implementing extended day programs must understand that the cost of longer school 
days varies. A study by the National Center on Time Learning on the effects of extended school days at five 
districts shows that costs ranged from $290 to $2,031 annually per student. When calculated as costs per 
hour per student, the added costs ranged from $2.20 to $5.23 per student.61 Another study indicates that 

 
58 Preceding content and bulleted text adapted from: [1] Walker, T. “A 9 to 5 School Day: Are Longer Hours Better for Students 

and Educators?” National Education Association, November 22, 2016. https://www.nea.org/advocating-for-change/new-
from-nea/9-5-school-day-are-longer-hours-better-students-and-educators [2] Rikvin, S.G. and J.C. Schiman. “Instructional 
Time, Classroom Quality, and Academic Achievement.” National Bureau of Economic Research, Working Paper 19464, 
September 2013. pp. 24–25. 
https://www.nber.org/system/files/working_papers/w19464/w19464.pdf?utm_campaign=PANTHEON_STRIPPED& 

59 “From Crisis to Recovery: The Education Impact of COVID-19.” Advance Illinois, April 23, 2020. p. 29. 
https://static1.squarespace.com/static/600f23f8f34cf13b28ba7d64/t/6102f92ad8f4521ac018111a/1627584820643/AI+CP
EF+Presentation+4.23.20+FINAL.pdf 

60 Figure text reproduced verbatim from: “Our Principles.” Expanded Learning and Afterschool Project. 
https://www.expandinglearning.org/about_us.html 

61 Kaplan, C. et al. “Financing Expanded Learning Time in Schools.” National Center on Time Learning, January 2014. p. 6. 
https://files.eric.ed.gov/fulltext/ED556315.pdf 

•Building upon strong collaboration between communities and schools
School-Community Partnerships

• Incorporating learning that is hands-on and engaging
Engaged Learning

•Utilizing financial models that are affordable, scalable and sustainable
Affordability and Scalability

•Adding significant time for learning and enrichment that complements the school day
Learning Time After School and during the Summer

•Engaging families to participate in their children's learning
Family Engagement

• Linking to meals and providing opportunities and supports for physical and mental well-being
Health and Wellness
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extended day programs, on average, cost approximately $800 annually per student.62Although extending 
school days is not inexpensive, learning recovery and performance improvement alternatives such as 
shrinking class sizes can cost between $2,000 and $4,000 annually, based on teacher bonuses for instructing 
additional students beyond regular classroom sizes.63 Keeping financial considerations in mind, schools and 
districts may better understand their capacity for implementing the evidence-based extended day—referred 
to as out-of-school time (OST)—recommendations in  
 
Figure 2.4. 
 

Figure 2.4: Extended Day Recommendations and Action Steps 

RECOMMENDATIONS ACTION STEPS 

Align the OST 
program 

academically with 
the school day. 

▪ Use OST program coordinators to develop relationships and maintain ongoing 
communication between schools and the OST program.  

▪ Designate a school staff person to coordinate communication with OST programs and 
help them support school needs. 

▪ Connect OST instruction to school instruction by identifying school-based goals and 
learning objectives. 

▪ Coordinate with the school to identify staff for OST programs. 

Maximize student 
participation and 

attendance. 

▪ Design program features to meet the needs and preferences of students and parents. 

▪ Promote awareness of the OST program within schools and to parents.  

▪ Use attendance data to identify students facing difficulties in attending the program. 

Adapt instruction 
to individual and 

small group needs. 

▪ Use formal and informal assessment data to inform academic instruction. 

▪ Use one-on-one tutoring if possible; otherwise, break students into small groups.  

▪ Provide professional development and ongoing instructional support to all instructors. 

Provide engaging 
learning 

experiences. 

▪ Make learning relevant by incorporating practical examples and connecting instruction 
to student interests and experiences. 

▪ Make learning active through opportunities for collaborative learning and hands-on 
academic activities.  

▪ Build adult-student relationships among OST program participants. 

Assess program 
performance and 
use the results to 

improve the quality 
of the program. 

▪ Develop an evaluation plan.  

▪ Collect program and student performance data. 

▪ Analyze the data and use findings for program improvement. 

▪ Conduct a summative evaluation. 
Source: U.S. Department of Education, Institute of Education Sciences64 

Regarding afterschool programming, these programs most effectively support student learning when plans 
are high-quality and integrate instruction from the regular school day. Effective programs connect to in-
class curricula, apply culturally relevant strategies, and may operate as an extension of class periods or 
through partnerships with local organizations.65 Given SNEL participants’ interest and success in flexible, 
hybrid learning,  

 
62 Figlio, D., K.L. Holden, and U. Ozek. “Do Students Benefit from Longer School Days? Regression Discontinuity Evidence from 

Florida’s Additional Hour of Literacy Instruction.” National Center for Analysis of Longitudinal Data in Education Research, 
August 2018. p. 8. https://caldercenter.org/sites/default/files/CALDER%20WP%20201-0818-1.pdf 

63 Hansen, M. “Right-Sizing the Classroom: Making the Most of Great Teachers.” National Center for Analysis of Longitudinal 
Data in Education Research, January 2014. p. 30. https://www.air.org/sites/default/files/downloads/report/AIR-CALDER-
right-sizing-the-classroom-Jan14.pdf 

64 Figure text reproduced verbatim from: Beckett et al., Op. cit., p. 11. 
65 Darling-Hammond, Schachner, and Edgerton, Op. cit., p. 73. 
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 Figure 2.5 presents Afterschool Alliance’s examples of how afterschool programs can support students 
learning through hybrid models or staggered schedules.66 
 

 Figure 2.5: Afterschool Program Support for Hybrid and Flexible Systems 

ROLE OF AFTERSCHOOL PROGRAMS  ROLE WITHIN HYBRID AND FLEXIBLE SYSTEMS 

Help kids catch up and keep up. 

▪ Ensure that kids have a safe place to learn every day, including 
in-person or virtual support to help with remote school 
requirements 

▪ Coordinate with teachers to address specific areas of learning 
loss and to help students who are struggling 

Keep kids safe, engaged, and 
learning when schools are closed 
or parents are working. 

▪ Ensure that families have consistent care for their kids on all days, 
including a safe place for kids to go while parents are working, 
help with remote school requirements, and opportunities to 
engage in enriching activities that give them a chance to lead, 
explore and create without stress 

Help schools and community 
partners provide food to kids 
and families who need it most. 

▪ Partner with schools to provide or deliver breakfast and lunch on 
days students do not attend school 

▪ Provide snacks and suppers on days students do attend school 

Provide social and emotional 
supports that kids need to 
emerge from this crisis strong, 
resilient and hopeful. 

▪ Use socially distant activities (outdoor preferably, on the in-
person school days to reinforce SEL concepts) 

▪ Engage students in project-based or service learning activities 
that can be started and tracked in-person or virtual 

Provide connections and 
support to families. 

▪ Use drop-off and pick-up as well as platforms like Zoom, or 
conduct check-in calls with parents 

▪ Distribute resources on food, health, and unemployment 
resources 

Help families overcome 
technology challenges and 
ensure kids have access to 
learning platforms. 

▪ Provide internet connectivity and a place where kids can focus 
on their remote school requirements 

▪ Connect with families to help ensure they can access remote 
learning 

Source: Afterschool Alliance67 

Spotlight: Lakeview School District 

During a SNEL extended learning working group meeting, Superintendent Blake Prewitt of Lakeview 
School District presented his district’s experience with extended day supports. While recognizing the 

importance of supporting students beyond classroom instruction, Prewitt highlighted three main limitations: capped 
teacher workdays (i.e., seven hours and 40 minutes), transportation, and staffing. To overcome these challenges, the 
district implemented virtual tutoring during the 2020-2021 academic year, which enabled teachers to guide students 
from home, outside of standard hours, and with parents present as additional supports.68 As a result of this extended 
learning initiative, Lakeview School District experienced the following results:69 

 
66 “A School Year Like No Other Demands a New Learning Day: A Blueprint for How Afterschool Programs & Community 

Partners Can Help.” Afterschool Alliance. http://www.afterschoolalliance.org/documents/Blueprint-for-How-Afterschool-
Programs-Community-Partners-Can-Help.pdf 

67 Figure text reproduced verbatim from: Ibid., pp. 5–6. 
68 “MASA Ext Learning Day and Calendar.” Michigan Association of Superintendents and Administrators, April 23, 2021. 

Provided directly to Hanover Research by the Michigan Association of Superintendents and Administrators 
69 Bulleted text reproduced verbatim with modifications from: Ibid. 

http://www.afterschoolalliance.org/documents/Blueprint-for-How-Afterschool-Programs-Community-Partners-Can-Help.pdf
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▪ The district had no issues recruiting staff; 
▪ Parents and students loved the flexibility; 
▪ The district could offer services to current virtual and in-person students; and 
▪ The district fostered an interest in continuing the program next year with the addition of in-person tutoring. 

Additionally, Lakeview School District expanded its extended learning supports during the 2021-2022 academic year 
through childcare and credit recovery services. Regarding childcare services, district leaders considered how to turn 
childcare support into learning support, leverage ESSER funding for training and compensation, and recruit 
paraprofessionals who already possessed core subject intervention skills. Conversely, for credit recovery, Lakeview 
School District aims to provide support directly before and after school (i.e., zero hour and seventh hour) with 
adjusted staffing assignments. Additionally, given the many scheduling considerations and needs of high school 
students, the district continues to discuss offering credit recovery in-person and virtually, before extracurricular 
activities start, on Saturdays, and with local community college staff. Prewitt also mentioned that among the supports 
currently implemented, seventh hour credit recovery for middle and high school students and virtual tutoring for 
reading among elementary school students demonstrate effectiveness.70 

 

SUMMER LEARNING  
Districts can address and prevent learning loss by providing students with comprehensive summer 
programming. To be most effective, districts must plan summer learning programs to last several years. 
According to the Learning Policy Institute, “well-designed summer programs are most effective when 
students experience them for multiple summers.” 71  Further, summer learning programs must provide 
engaging and enriching learning experiences for students and offer support for students with varied needs 
and interests.72 Summer learning programs ultimately improve academic outcomes ranging from reading 
proficiency to grade-point average.73 Further, effective summer learning programs may include educational 
programming, youth development, and career development.74 Figure 2.6 describes the contrast between 
traditional summer school and enriching summer learning programming.  
 

Figure 2.6: Summer School Versus Summer Learning 

SUMMER SCHOOL SUMMER LEARNING 

▪ Solely include academic instruction 
▪ Focused on remediation and review 
▪ Attended by low-performing 

students  
▪ Frequently mandatory  

▪ Half-day 

▪ Engage students in recreational and enrichment 
activities 

▪ Build positive relationships with peers and adults 
▪ Attended by students of varying skill levels 
▪ Voluntary 

▪ Full-day 
Source: Child Trends as commissioned by the Wallace Foundation75 

Program logistics and content for summer learning programs vary, though voluntary programs with content 
on one and multiple subjects demonstrate effectiveness. As general guidelines for summer learning 
programs, EdResearch for Recovery outlines eight design principles across two categories (i.e., program 
structure and personnel), as shown in Figure 2.7.  
 

 
70 Ibid. 
71 Darling-Hammond, Schachner, and Edgerton, Op. cit., pp. 72, 74. 
72 Terzian, M., K.A. Moore, and K. Hamilton. “Effective and Promising Summer Learning Programs and Approaches for 

Economically-Disadvantaged Children and Youth: A White Paper for the Wallace Foundation.” Child Trends, Commissioned 
by The Wallace Foundation, July 10, 2009. p. 10. https://www.wallacefoundation.org/knowledge-
center/documents/effective-and-promising-summer-learning-programs.pdf 

73 Darling-Hammond, Schachner, and Edgerton, Op. cit., pp. 72, 74. 
74 Terzian, Moore, and Hamilton, Op. cit., p. 11. 
75 Figure text reproduced nearly verbatim from: Ibid., p. 10. 
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Figure 2.7: Design Principles for Summer Learning Programs 

 PRINCIPLES DETAILS 
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Duration 

Programs that last at least five weeks and include at least three hours of academic 
instruction per day have been demonstrated to generate significant and lasting effects on 
student achievement. Optimally, programs will be offered to students for multiple 
summers. 

Class Size 
Small classes capped at 15 students per teacher support stronger individualized instruction 
and help build relationships in academic and enrichment periods. 

Attendance 
Attendance is strongest when programs communicate the benefits of high attendance 
during recruiting, establish an enrollment deadline, and create an engaging site climate with 
positive adult-student relationships. 

Enrichment 
Activities 

Engaging enrichment activities that take place alongside academics can help fill the 
"opportunity gap" and have been shown to reinforce regular attendance. 

Academic 
Curriculum 

High-quality curriculum materials, including lesson plans that align with school-year 
standards and student needs, maximize the effectiveness of instruction. Summer programs 
are short in duration and provide little time for teachers to plan their own lessons. 

P
er

so
nn

el
 

Academic 
Instructors 

Certified teachers with content knowledge and grade-level experience enhance 
instructional quality in academic classes. Specialized support personnel can enhance 
learning and provide greater continuity across the school year for students with specialized 
needs. 

Enrichment 
Instructors 

Enrichment lessons led by instructors with content expertise are more likely to engage 
students. Partnerships with community organizations can create opportunity for additional 
personnel with specific expertise in distinctive enrichment activities. 

Administrators 
In addition to site administrators, large, centralized summer programs require early and 
comprehensive planning led by a half-time summer program director who can begin 
working in January, if not earlier. 

Source: EdResearch for Recovery76 

As noted in the figure above, effective summer learning programs provide structured learning 
opportunities linked to standards. A district may use district curriculum standards and self-developed 
standards where appropriate. The National Summer Learning Association (NSLA) describes how summer 
program organizers should establish program standards that “[provide] structure and clear expectations” for 
program staff and participants.77 Such programs also outline clear behavioral expectations for program 
participants and measure learning outcomes following the program's conclusion. 78  Figure 2.8 presents 
additional features of effective summer learning programs to engage students, including active learning, 
opportunities for out-of-classroom learning, and hands-on activities.  
 

 
76 Figure text reproduced verbatim with emphasis added from: McCombs, J. and C. Augustine. “Advancing Student Learning and 

Opportunity through Voluntary Academic Summer Learning Programs.” EdResearch for Recovery, May 2021. p. 2. 
https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Design_Principles_2.pdf 

77 “Best Practices in Summer Learning Programs for Middle and High School Youth.” National Summer Learning Association. p. 
12. http://s3.amazonaws.com/uww.assets/site/out_of_school_time/OST_NSLA_BestPractices2012.pdf 

78 Ibid., pp. 12–17. 
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Figure 2.8 Features of Effective Summer Learning Activities 

 
Source: Child Trends as commissioned by The Wallace Foundation79 

Importantly, summer learning programs must be both educational and engaging. Incorporating enrichment 
activities can help reduce opportunity gaps among students. Such activities—along with clear expectations, 
transportation, food, and communication—can support levels of attendance necessary for academic 
improvement.80  
 

 
79 Figure text reproduced nearly verbatim from: Terzian, Moore, and Hamilton, Op. cit., p. 17. 
80 McCombs and Augustine, Op. cit., pp. 3–5. 

•Successful summer learning programs supplement academic instruction with enrichment
activities that are relevant and engaging to children and youth. Examples include a
debate on current events, use of technology, field trips, hiphop dance, rap and spoken
word, improvisational comedy, art, drama, and storytelling. They also include time for
sports and recreational activities to offer students a chance to participate in the physical
activities they enjoy.

MAKE LEARNING FUN

•Consistent with an accelerated learning approach, academic concepts are best learned
when applying them in a real-world context, for example, by teaching students about the
difference between deciduous and coniferous trees by taking them on a hike through the
forest.

GROUND LEARNING IN A REAL-WORLD CONTEXT

•Didactic lectures may increase knowledge but are not very effective at changing
behavior. Interactive forms of instruction such as immersion and experiential learning
help to keep students engaged in the material. Engaging children in games, group
projects, field trips to historic sites, nature expeditions, and science experiments are all
ways in which to make learning more interesting and applied.

INTEGRATE HANDS-ON ACTIVITIES

•Successful educational programs integrate learning activities that complement what
children are learning during the school year. Therefore, academic content is aligned with
statewide, grade-level curricular standards for English Language Arts and Mathematics.

CONNECT CONTENT ADN CURRICULAR STANDARDS



                                                                                               

SECTION III: EXTENDED SCHOOL YEAR SUPPORTS 
The extended learning SNEL working group identified extended school year supports as a third promising 
practice and area of interest. Although research on the impact of year-round schooling on student 
performance remains inconclusive, evidence exists for extended year models providing overall positive 
effects on academic performance, drop-out rates, and attendance.81 However, quality remains important 
to achieve effectiveness, as according to the Wallace Foundation, “just adding extra time won’t help, unless 
that time is spent in high-quality programs where kids are actively engaged in learning.”82 
 
Among the SNEL participants who contributed to extended school year conversations, comments 
demonstrate optimistic perspectives and positive inputs. For example, participants highlight the benefits 
that an extended or balanced school year could have on struggling students and those in need of remediation 
in addition to teachers. Jamboard comments, reflected in Figure 3.1, note benefits for students and teachers. 
 

Figure 3.1: SNEL Participant Perceptions: Extended Year and Balanced Calendars 

STUDENT BENEFITS TEACHER BENEFITS 

▪ “Intersessions would offer students who are 
struggling additional time to be in school when 
perhaps those that are either at or above 
grade level could receive other assignments.” 

▪ “You can find over 200 instructional days in 
the 180 Balanced Calendar – for some, the 
extra days will help close learning gaps 
(intersession).” 

▪ “I notice that elementaries in low income areas 
benefit from an extended school year, but 
unless all learning days are used efficiently the 
additional school days are not beneficial.” 

▪ “The organization of the instructional time on 
the Balanced Calendar allows [teachers] to be 
more reflective practitioners because they are 
able to plan at regular intervals during the 
academic year when it is needed the most.” 

▪ “Intersession courses provide opportunities 
for teacher experimentation with different 
curriculum and grade levels.” 

▪ “Another advantage for teachers is that less 
review time is necessary at the beginning of 
each instructional block, as research has 
demonstrated that the shorter vacation 
periods reduce summer learning loss.” 

Source: Michigan Association of Superintendents and Administrators83 

SNEL participants also highlight barriers to extended school year supports, such as agreements between 
schools, unions, and families; funding; operations (e.g., transportation); and scheduling needs.  
 
 
Figure 3.2 presents specific resources and challenges according to SNEL participants. 
 

 
 

 
81 [1] Zubrzycki, J. “Year-Round Schooling Explained.” Education Week, December 18, 2015. 

https://www.edweek.org/leadership/year-round-schooling-explained/2015/12 [2] Nimaja, A. and K. Gomes. “Year Round 
Education.” The University of Rhode Island, November 30, 2018. pp. 5–7. https://web.uri.edu/ssirep/files/Final-Year-Round-
Education-Report.pdf 

82 Benner, M. and L. Partelow. “Reimagining the School Day.” Center for American Progress, February 23, 2017. p. 7. 
https://www.americanprogress.org/issues/education-k-12/reports/2017/02/23/426723/reimagining-the-school-day/ 

83 Figure text reproduced verbatim from: “Jamboard Ext Learning Response to Research,” Op. cit., p. 2. 
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Figure 3.2: SNEL Participant Perceptions: Extended School Year Resources and Challenges 

RESOURCES NEEDED CHALLENGES FACED 

▪ Negotiated calendar (i.e., with several 
examples, that allow districts to start small, 
that shape to community need) 

▪ Adjustments to operations (e.g., summer 
cleaning, food service, transportation) 

▪ Flexibility to meet student needs (e.g., days, 
hours, pupil accountability, seat time)  

▪ Funding (i.e., consistent long term funding 
source that would allow for changes or 
adjustments associated with long term fidelity 
of the changes made) 

▪ High school athletics and perceptions 
▪ Countywide calendars and shared staffing 
▪ Air Conditioning and aging infrastructure 
▪ Deep traditions (e.g., lazy summer days) 
▪ Local buy-in (e.g., parents, unions, school 

leaders, community leaders) 

▪ Post-Labor Day start law 
▪ Transportation  

▪ Daycare and parent work schedules 

Source: Michigan Association of Superintendents and Administrators84 

Additionally, ThoughtExchange survey participants demonstrate a clear interest in exploring extended year 
options, particularly balanced calendar schedules. Comments highlight the ineffectiveness of traditional 
school year and summer school formats and the belief that a more innovative structure with intersessions 
and consistent engagement will better support student learning and reduce burnout. Figure 3.3 presents a 
sample of responses from these surveys. 
 

Figure 3.3: ThoughtExchange Responses: Extended Year and Balanced Calendar 

     
Source: ThoughtExchange85 

The following subsections synthesize promising practices based on SNEL participants’ needs and interests 
regarding a balanced calendar approach to extended learning. 
 
 

 
84 Figure text reproduced verbatim with modifications from: “MASA/SNEL Note Sheet - Extended Year.” Michigan Association of 

Superintendents and Administrators. pp. 2–3. Provided directly to Hanover Research by the Michigan Association of 
Superintendents and Administrators 

85 Quotes reproduced verbatim from: “Thought Ex All Responses Themed March 2021,” Op. cit. 

“I really like the idea of 
beginning the school year 
earlier and ending later to 

build in ‘intercession 
learning opportunities’ for 
our students. This is very 
important, because for 

those students who 
demonstrate proficiency 

they may not have to 
attend these ‘intercession 
learning opportunities.’” 

“I am most interested in 
further exploring a 

balanced calendar and 
extended school days. Both 
approaches would provide 

for greater instructional 
flexibility and the balanced 
calendar would help reduce 

learning loss over an 
extended summer.” 

“Balanced Calendar 
Options Help reduce 

learning loss as well as 
decrease student/teacher 

burnout.” 
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BALANCED CALENDAR 
To mitigate the negative impacts of lost instructional time and reduce additional loss due to summer 
months out of school, districts may extend the school year to a year-round school year or balanced calendar 
schedule. Year-round school models typically include the same number of instructional days as a traditional 
school calendar; however, days are spread out over the entire calendar year to reduce the length of summer 
break and establish additional intersession breaks.86 Intersession breaks function similar to vacation days 
where certain students may receive additional instruction (e.g., remediation, study skills) or enrichment 
experiences (e.g., field trips, foreign language immersion, new student orientation).87 Figure 3.4 illustrates 
what the school calendar could look like, differing slightly from the most common approach (i.e., 60/20 
model) and the second most common approach (i.e., 45/15 model) described further below.88 Green sections 
indicate instructional periods, and orange sections indicate intersession periods and holiday breaks. 
 

Figure 3.4: Sample Balanced Calendar Schedule 

 
Source: Education Week citing the National Center for Year-Round Education89 

Notably, balanced calendar schedules can differ depending on the length of instructional and intersession 
periods as well as on the number of “tracks” implemented.90 In single-track models, all students follow the 
same instructional and intersession periods. Alternatively, multi-track models divide students into groups 
that rotate in and out of instructional and intersession periods (e.g., in a four-track model, three groups 
engage in an instructional period and one group is in an intersession period). Figure 3.5 compares calendar 
models, as presented by the California Department of Education, which also provides a 35-step 

 
86 “Year-Round Education Program Guide.” California Department of Education, November 18, 2021. 

https://www.cde.ca.gov/ls/fa/yr/guide.asp 
87 “Pros and Cons of Year-Round School.” American University School of Education, December 15, 2020. 

https://soeonline.american.edu/blog/pros-and-cons-of-year-round-school/ 
88 [1] Superville, D.R. “Is It Time to Reconsider the Year-Round School Schedule?” Education Week, June 24, 2020. 

https://www.edweek.org/leadership/is-it-time-to-reconsider-the-year-round-school-schedule/2020/06 [2] “Year-Round 
Education Program Guide,” Op. cit. 

89 Figure reproduced nearly verbatim from: Superville, “Is It Time to Reconsider the Year-Round School Schedule?,” Op. cit. 
90 “Year-Round Education Program Guide,” Op. cit. 
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implementation outline on its website and presents models similar to those described by this Michigan state 
resource.91 

Figure 3.5: Models and Characteristics of Balanced Calendars 

CHARACTERISTICS TRADITIONAL 
45/15 

MULTITRACK 
60/20 

MULTITRACK 
90/30 

MULTITRACK 
ORCHARD 

Number of tracks 1 4 4 4 5 

Number of 
instructional periods 

2 to 4 4 3 2 3 

Length of periods 45 to 90 days 45 days 60 days 90 days 60 days 

Number of 
instructional days 

180 180 180 180 180 

Length of vacations 
3 days to 3 

months 
15 days 20 days 30 days 

3 periods of 15 
days each; 1 
period of 20 

days 

Number of vacations 1 long 4 3 2 4 

Maximum capacity 
gain (percentage) 0 33 33 33 25 

Features 

Long 
instructional 
blocks, long 

vacation 

Frequent 
vacations 

Long 
instructional 

blocks 

Long 
instructional 
blocks, long 

vacation 

Teachers and 
students on 

vacation at the 
same time 

Source: California Department of Education92 

Although the overall number of required instructional days may remain the same, districts can use 
intersession times to provide students with remediation, enrichment, or acceleration to meet individual 
student learning needs. 93  Indeed, experts recommend extending the school year to promote learning 
recovery. According to a 2020 study focusing on the effects of COVID-19 on student proficiency in Atlanta, 
increasing the school year by up to five percent for the 2020-2021 and 2021- 2022 academic years will 
recoup negative impacts from lost instructional time for all students in less than four years. This prediction 
stems from a model the authors developed after examining data from annual summer learning loss and the 
impacts of extended school closures as the result of previous natural disasters such as Hurricanes Katrina 
and Harvey.94 
 
While year-round schooling creates continuity within and between school years and reduces the amount 
of time students are out of school during a single break, implementation can be logistically challenging. For 
example, a balanced calendar could disrupt the routines of students, families, and staff and thus invite 
considerable community pushback because it represents such a major change to the traditional school 
calendar. As such, when considering implementing a year-round schooling model, districts must carefully 
consider the benefits and challenges shown in Figure 3.6 and strategically gather stakeholder feedback.95 
 
 
 

 
91 [1] Ibid. [2] “Balanced Calendar Sample Schedules.” State of Michigan. 

https://www.michigan.gov/documents/mde/Balanced_Calendar_Sample_Schedules_698858_7.pdf 
92 Figure reproduced verbatim from: “Year-Round Education Program Guide,” Op. cit. 
93 Superville, “Is It Time to Reconsider the Year-Round School Schedule?,” Op. cit. 
94 “Quantifying the Impact of COVID-19 School Closures on Metro Atlanta Student Proficiency.” EmpowerK12, June 10, 2020. p. 

9. https://redefinedatlanta.org/wp-content/uploads/2020/06/COVID-19-Impact-on-Atlanta-Student-Achievement.pdf 
95 Superville, “Is It Time to Reconsider the Year-Round School Schedule?,” Op. cit. 

https://www.cde.ca.gov/ls/fa/yr/guide.asp
https://www.michigan.gov/documents/mde/Balanced_Calendar_Sample_Schedules_698858_7.pdf
https://www.michigan.gov/documents/mde/Balanced_Calendar_Sample_Schedules_698858_7.pdf
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Figure 3.6: Benefits and Challenges of Year-Round Schooling with COVID-19 Considerations 

BENEFITS   CHALLENGES 

▪ Schools provide a daily routine of face-to-face 
teaching, which puts them in a better position 
to respond to students' educational, social, 
emotional, and mental health needs. 

▪ Year-round schools traditionally start earlier, so 
students can be back in classrooms sooner. 

▪ The built-in intersessions allow schools to 
readily plug in remediation and support 
programs to address setbacks from lost 
instructional time. 

▪ The shorter teaching cycles are less stressful for 
teachers and students. Teachers only need to 
plan for a few weeks at a time, and students get 
to take regular breaks and recharge. 

▪ Multi-track year-round calendars can help 
districts efficiently use the space they have. 

▪ Schools can shut down if an outbreak occurs 
without losing copious instructional time. 

▪ Year-round school helps close opportunity gaps 
for lower-income, special education, and other 
at-risk students who may not have access to the 
same resources and learning opportunities as 
their more-affluent peers during traditional 
summer breaks. 

▪ Year-round school may require new 
spending to pay for teachers' stipends to 
work during intersessions. 

▪ Transportation costs and complexity may 
rise to adhere to social distancing guidelines. 

▪ Parents may resist due to disrupted work and 
vacation routines and challenges with child 
care during intersessions. 

▪ Students and teachers experience reduced 
summer job opportunities. 

▪ Year-round schooling requires special 
consideration and accommodations for 
teachers in high-risk categories, which may 
include work they can do from home or 
furloughing them until things return to 
normal. 

▪ Year-round schooling requires formal 
agreement with the teachers' union. 

▪ Year-round schooling requires increased 
cleaning and sanitizing schedules, which may 
require more custodial staff. 

▪ Year-round school causes some risk of 
exposure or transmission of the virus. 

▪ Schools are subject to rapid shifts to remote 
learning if there is a local outbreak of 
COVID-19. 

▪ Schools need adequate supplies of masks, 
gloves, and hand sanitizer for staff and 
students, all new expenses. 

Source: Education Week96 

Furthermore, research on the impact of extended school year models is mixed and inconclusive. Certain 
studies find that extending the school year benefits some students more than others, with elementary 
school, low-income, and struggling students benefitting the most from extended school years.97 Notably, 
however, additional school days do not significantly help students improve their academic results unless all 
learning days are used efficiently.98 Other studies on extended school years present inconclusive results.99 
 
 
 
 

 
96 Figure text reproduced verbatim with modifications from: Ibid. 
97 [1] Blazer, C. “Extended School Year.” Miami-Dade County Public Schools: Information Capsule, 0910, January 2010. 

https://files.eric.ed.gov/fulltext/ED544703.pdf [2] Redd, Z. et al. “Expanding Time for Learning Both Inside and Outside the 
Classroom: A Review of the Evidence Base.” Child Trends, 2012. Retrieved from: 
https://www.wallacefoundation.org/knowledge-center/documents/expanding-time%20for-learning-both-inside-and-
outside-the-classroom.pdf 

98 Blazer, Op. cit., p. 2. 
99 Redd et al., Op. cit., p. 2. 
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Spotlight: Holt Public Schools 

During a SNEL extended learning working group meeting, Superintendent David Hornak of Holt Public 
Schools described his positive experience with a balanced calendar schedule as a teacher, administrator, 

and executive director of the National Association for Year-Round Education. At Holt Public Schools, students attend 
instructional days in six-week periods with one to two-week breaks between instructional periods.100 Research-
backed reasons listed by Hornak for why Holt Public Schools use a balanced calendar approach include:101 

▪ The amount of knowledge that is lost during a summer break by children is paramount; 

▪ The extent of summer learning loss becomes more dramatic as students get older; 

▪ Two-thirds of the achievement gap in Grade 9 can be attributed to the amount of required time it takes a 
teacher to reteach and review what was learned prior to the summer intermission; and 

▪ All children attending school on the traditional calendar lose an average of 2.6 months of math skills during the 
summer break annually. 

For these reasons, and because of the numerous benefits of a balanced calendar (e.g., teacher planning time, 
continuity of learning, remediation and enrichment during intersession, reduced summer slide, teacher well-being), 
Holt Public Schools uses a balanced calendar system. Interestingly, Hornak reports that teachers are more likely to 
schedule personal appointments during intersession periods, which reduces the need to find substitutes, and 
students demonstrate better behavior, caveating how teachers review behavioral expectations at the beginning of 
each instructional period.102 

 
100 “MASA Ext Learning Day and Calendar,” Op. cit. 
101 Bulleted text reproduced nearly verbatim from: Ibid. 
102 Ibid. 
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SECTION IV: HYBRID AND BLENDED LEARNING MODELS 
The final extended learning topic highlighted by SNEL participants was hybrid and blended learning 
opportunities. Over the past few years, many schools have increasingly looked to the blended learning 
approach as a method of increasing achievement, motivation, and flexibility. Education researchers and 
administrators point to the ability of blended learning to provide more flexible access to content and 
instruction, thus ensuring more personalized learning for diverse students.103 Though school districts may 
differ in their methods of implementing the approach, blended learning is generally defined as:104 

A formal education program in which a student learns at least in part through online learning with 
some element of student control over time, place, path, and/or pace and at least in part at a supervised 
brick-and-mortar location away from home. The modalities along each student’s learning path within 
a course or subject are connected to provide an integrated learning experience. 

 
Blended learning, also referred to as hybrid learning, became particularly important since schools reopened 
amidst the COVID-19 pandemic. Being able to provide instruction through both in-person and online 
formats allows schools to maintain continuity of learning as teachers can support students regardless of the 
educational environment in an engaging, student-focused, and integrated manner.105 Specifically, according 
to SNEL participants’ research evidence and their personal experiences, key elements of blended and hybrid 
learning models are face-to-face support for the most at-risk students, a high-quality learning management 
system (LMS), flipped classroom instruction, technology access, teacher efficacy, and student connections. 
Reflecting many of these elements are the quotes in Figure 4.1, which present comments posted to the 
Blended/Hybrid Learning Jamboard.106 
 

Figure 4.1: SNEL Participant Perceptions: Hybrid and Blended Learning Models 

 
Source: Michigan Association of Superintendents and Administrators107 

In addition to these promising practices and positive perceptions, SNEL participants also highlighted specific 
resources needed and challenges that may impact hybrid and blended learning implementation and equity. 

 
103 Powell, A. et al. “Blended Learning: The Evolution of Online and Face-to-Face Education from 2008–2015.” International 

Association for K-12 Online Learning, July 2015. pp. 4–5. https://files.eric.ed.gov/fulltext/ED560788.pdf 
104 Block quote reproduced verbatim from: Ibid., p. 5. 
105 Darling-Hammond, Schachner, and Edgerton, Op. cit., p. 10. 
106 [1] “Jamboard Ext Learning Response to Research,” Op. cit., p. 4. [2] “MASA/SNEL Note Sheet - Hybrid/Blended Learning.” 

Michigan Association of Superintendents and Administrators. pp. 2–3. Provided directly to Hanover Research by the 
Michigan Association of Superintendents and Administrators 

107 Figure text reproduced verbatim from: “Jamboard Ext Learning Response to Research,” Op. cit., p. 4. 
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Regarding equity, SNEL participants emphasize how poverty can impact device and internet access and that 
the most at-risk students are those that need dedicated and personalized face-to-face learning opportunities 
within a blended learning model. Figure 4.2 presents the instruction and operations-focused resources and 
challenges noted by SNEL participants. 
 

Figure 4.2: SNEL Participant Perceptions: Hybrid and Blended Learning Resources and Challenges 

RESOURCES NEEDED CHALLENGES FACED 

▪ A transportation system and budget to allow for 
busing after extension or within an alternate 
schedule 

▪ A teacher contract that allows for creative teaching 
assignments/schedules 

▪ Flexibility with pupil accounting through the 
legislative process  

▪ The ability to provide food in a traditional or hybrid 
schedule 

▪ High-quality professional development around the 
instructional practices and the technology options 

▪ Access to devices that can handle video feeds and 
high-quality internet (Note: some devices handle 
video conferencing better than others; some 
Chromebooks can be challenging) 

▪ Opportunities for face-to-face learning and support 
for at-risk students (Note: considering how these 
students come from multiple buildings, have varied 
needs, and need transportation and food service) 

▪ Professional development (Note: professional 
development for teachers must ensure they have 
the skills to differentiate for the varied needs of 
students) 

▪ Recognizing educator stress (Note: 
Blended/flipped instruction and implementation of 
a robust LMS can be time-consuming for educators, 
consider the time needed to learn and implement 
these instructional shifts) 

Source: Michigan Association of Superintendents and Administrators108 

Additionally, ThoughtExchange survey participants demonstrate an interest in exploring hybrid and 
blended learning models. Although hybrid and blended learning was not survey participants’ top priority, 
comments reflect how these approaches provide flexibility and support when implemented effectively 
(e.g., using best practices, monitoring attendance and engagement, maintaining routines). Figure 4.3 
presents responses to the question “What are some of the most promising practices around extended 
learning that you would like to explore further?” regarding hybrid and blended learning.109 
 

 
 

 
108 Figure text reproduced verbatim with modification from: “MASA/SNEL Note Sheet - Hybrid/Blended Learning,” Op. cit., pp. 

2–3. 
109 “Thought Ex All Responses Themed March 2021,” Op. cit. 
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Figure 4.3: ThoughtExchange Responses: Hybrid and Blended Learning 

     
Source: ThoughtExchange110 

The following subsections synthesize promising practices based on SNEL participants’ needs and interests. 
These topics include blended learning implementation components as well as resource challenges and 
potential solutions regarding technology, funding, and staffing. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
110 Quotes reproduced verbatim from: Ibid. 
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IMPLEMENTATION COMPONENTS 
The International Association for K-12 Online Learning (iNACOL)—an organization devoted to improving 
student access to online, blended, and competency learning programs—offers a roadmap for the 
implementation of blended learning at the school level. The organization maintains that six elements related 
to planning and implementation are necessary for blended learning to be successful.111 These elements and 
associated planning questions appear in  
Figure 4.4 
 

Figure 4.4: Elements of Successful Blended Learning Programs 

ELEMENTS DESCRIPTIONS PLANNING QUESTIONS 

Leadership 

Successful implementation of blended learning 
requires strong and consistent leadership at both the 
district and school levels. Leadership is the foundation 
from which all other components develop, and leads to 
the adoption of blended learning so that it becomes 
part of the fabric and culture of the school. 

▪ What are the measurable goals of the program? 

▪ What student needs are being fulfilled by 
implementing blended learning? 

▪ What support systems are needed to build the 
program? 

▪ What funding will provide the support systems 
needed to build and sustain the program? 

Professional 
Development 

Professional development is a key component for 
ongoing implementation of goals and for the roadmap. 
A coordinated, intentional, and systematic professional 
development plan, based on stated goals, should be in 
place. Professional development should be customized 
based on the needs of the blended learning teachers 
and administrators. 

▪ What type of professional development is needed 
for school leadership and blended learning teachers? 

▪ How will professional development be delivered and 
who will provide it?  

▪ How will ongoing and continuous professional 
development be provided? 

Teaching 

The classroom teacher is essential to the blended 
learning implementation. Teachers need to understand 
and believe in the pedagogical shift that occurs in 
teaching when blended learning is successfully 
implemented. 

▪ How will teaching and the role of the teacher 
change?  

▪ How will student learning change?  

▪ What is the school’s pedagogical philosophy? 

▪ How will best teaching practices be modeled and 
shared? 

Operations 

Successful implementation of blended learning 
requires the use of digital learning systems that provide 
teachers, school administrators, students, and parents 
with real-time student data, student progress in course, 
and the ability to easily adapt content and instruction 
based on student performance. Administrative systems 
include Learning Management Systems (LMS), Content 
Management Systems (CMS), Student Information 
Systems (SIS), and related systems used in the school 
that provide administrative, teacher, and student data. 

▪ How does this change the school day (scheduling)? 

▪ Which state, district, and/or local policies foster or 
inhibit implementation (testing, accountability)?  

▪ What data should be collected to support 
individualized student learning? What systems are in 
place to collect this data? 

Content 

The decision to buy and/or build digital content is 
essential in the implementation of online and blended 
learning programs. Teachers may use content from an 
online provider, create their own, or a combination of 
both. 

▪ Is content aligned to the instructional goals of the 
program 

▪  How will content be acquired?  

▪ Is content aligned to state standards?  

▪ How will the content be customized to meet student 
needs? 

 
111 Darrow, R., B. Friend, and A. Powell. “A Roadmap for Implementation of Blended Learning at the School Level.” International 

Association for K-12 Online Learning, October 2013. http://www.aurora-institute.org/wp-content/uploads/a-roadmap-for-
implementation.pdf 
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ELEMENTS DESCRIPTIONS PLANNING QUESTIONS 

Technology 

A reliable technology infrastructure is required for the 
successful implementation of blended learning. This 
includes a dependable telecommunications network, 
software, and hardware devices that can be accessed 
and utilized by students and teachers. In addition to the 
technology infrastructure, educators and students 
need effective technology support to maintain positive 
momentum and teaching and learning in a digital 
environment. 

▪ What technology is currently available and what 
investments need to be made to the school’s 
technological infrastructure, including but not 
limited to bandwidth, hardware, software, devices, 
and network? 

▪ What technical support for students and teachers is 
needed to maintain technological infrastructure 
(human, interoperability)? 

▪ How do we ensure interoperability between 
systems? 

Source: International Association for K-12 Online Learning112 

Additionally, leaders must consider how to reach all students in a blended learning model and how to 
balance flexibility and structure. Similar to SNEL participants’ observations, EdResearch for Recovery finds 
that schools must prioritize face-to-face learning for certain students (e.g., young students, students with 
disabilities). Exactly which students must receive priority depends on local contexts, though typically, 
elementary school students benefit from face-to-face instruction to ensure engagement, and students with 
disabilities benefit from this instruction as it enables targeted supports and services.113  
 
 Additionally, when these and other students receive synchronous 
instruction, activities must include “a blend of expository, active, and 
interactive learning” and promote connections.115 To achieve a balance of 
these elements, teachers must integrate synchronous and asynchronous 
instruction strategically, allowing synchronous time to focus on collaboration 
among students and between students and teachers, and asynchronous time 
should focus on content matter and maintain connections. Most importantly, 
this asynchronous time must promote student choice regarding how and 
when students learn to ensure engagement and motivation.116 
 

RESOURCE CHALLENGES AND POTENTIAL SOLUTIONS 
As demonstrated in Figures 4.1 and 4.2, SNEL participants and their districts understand the challenges 
associated with technology access, tools (e.g., LMS), and user skills (i.e., teacher and student use) to support 
successful hybrid and blended learning.117 To confront these challenges and implement best practices, 
districts can invest in both technology and instructional quality.118 Regarding technology, districts may 
choose from several different platforms and LMSs, as shown in Figure 4.5.  
 
 
 
 

 
112 Figure text reproduced verbatim from: Ibid., pp. 15–16. 
113 [1] Gallagher and Cottingham, Op. cit., p. 7. [2] Superville, D.R. “Hybrid School Schedules: More Flexibility; Big Logistical 

Challenges.” Education Week, June 24, 2020. https://www.edweek.org/leadership/hybrid-school-schedules-more-
flexibility-big-logistical-challenges/2020/06 

114 “Schedule Options.” Education Week Citing EPPI-Centre and Social Science Research Unit. 
https://epe.brightspotcdn.com/fd/e0/798154354c578b7717f824aebd95/schedule-options-download.pdf 

115 Gallagher and Cottingham, Op. cit., pp. 4, 7. 
116 Darling-Hammond, Schachner, and Edgerton, Op. cit., pp. 11–12. 
117 [1] “Jamboard Ext Learning Response to Research,” Op. cit., p. 4. [2] “MASA/SNEL Note Sheet - Hybrid/Blended Learning,” 

Op. cit., pp. 2–3. 
118 Gallagher and Cottingham, Op. cit., p. 4. 

Hybrid Sample 
Schedules  
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hybrid learning schedules 
and how they compare to 
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resource published by 
Education Week.114 

https://epe.brightspotcdn.com/fd/e0/798154354c578b7717f824aebd95/schedule-options-download.pdf
https://epe.brightspotcdn.com/fd/e0/798154354c578b7717f824aebd95/schedule-options-download.pdf
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Figure 4.5: Learning Platform and System Options 

Learning management 
systems incorporating 
learning objects and 

learner profiles  
(e.g., BrainHoney, 

e2020, Desire2Learn 

Social learning 
platforms adding 

functionality  
(e.g., Edmodo, 

Schoology) 

Blended learning 
platforms  

(e.g., Education 
Elements, Buzz, 

Vschoolz) 

Instructional 
improvement systems  
(e.g., Shared Learning 

Collaborative) 

Online learning 
providers 

 (e.g., Apex, 
Connections, K12) 

Adaptive content 
providers  

(e.g., Dreambox, i-
Ready, Reasoning Mind) 

Assessment and data 
platforms  

(e.g., Assistments, 
Wireless Generation, 

MasteryConnect, 
Naiku) 

Grade-level collections 
and tablet bundles  

(e.g., GooruLearning, 
PowerMyLearning, 

Amplify) 

Source: Digital Learning Now119 

As districts may find it challenging to pick an option that best suits their individual needs, schools and 
districts should:120 

▪ Start with learning goals and blended models first, decide on platform and content second, and 
choose devices third; 

▪ Demand integration of student information systems (SIS) and learning platforms with single sign-
on for students and easy rostering/grouping for teachers; 

▪ Avoid custom development and long-term contracts; 

▪ Avoid platforms that don’t support multiple content vendors and teacher-developed content; 
and 

▪ Prioritize standards-based gradebook and reporting functionalities—they should provide 
actionable information and the tools to manage a competency-based learning environment. 
 

Additionally, implementing new technology in classrooms across a school district can be costly. For example, 
providing laptops to all students costs approximately $250 per student per year. Schools must also budget 
for program management staff, such as internal project managers, in addition to devices and training.121 To 
reduce the financial barriers and challenges associated with blended learning, budget-saving strategies for 
districts include:122 

▪ Phase in changes over multiple years to make the transition manageable and allow the district to 
capture savings that help pay for additional phases; 

▪ Consider shifting to online instructional materials to increase savings, particularly if open 
education resources are incorporated; 

▪ Transition to online and blended professional development; 

▪ Review software usage and data integration methods: 
o Leverage open education resource solutions when appropriate and that can integrate with 

provider software with your student data systems so that student accounts are 
automatically maintained without costing district IT time and resources; 

 
119 Figure text reproduced nearly verbatim from: Ibid., pp. 31–32. 
120 Bulleted text reproduced verbatim from: Bailey, J. et al. “Blended Learning Implementation Guide.” Digital Learning Now, 

September 2013. p. 32. http://digitallearningnow.com/site/uploads/2013/10/BLIG-2.0-Final-Paper.pdf 
121 Ibid., pp. 19–20. 
122 Bulleted text reproduced verbatim with modifications from: Ibid., p. 20. 
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o Reduce investments in products that are not being used by all schools; 

▪ Consider using Title I funds for computers, instructional software licenses, and professional 
development intended to improve a school’s instructional model; 

▪ Maximize E-rate funding for all eligible services; 

▪ Leverage School Improvement Grant funding; 

▪ Consider applying a user fee of $50 that can cover the cost of insurance for computers and 
tablets that go home with students; 

▪ Consider leasing as an option not only for faster implementation but also to build in a recurring 
budget to regularly refresh the equipment; and 

▪ Use Summer School to pilot innovations before you deploy them throughout the year.  
 
Notably, while technology devices and access are significant components of hybrid and blended learning, 
instructional quality is also critical. As described by the Education Endowment Foundation and highlighted 
by EdResearch for Recovery, “teaching quality is more important than how lessons are delivered.”123 To 
promote high-quality instruction, teachers must give feedback to students and receive professional 
development. Feedback to students should occur during synchronous learning time, providing students with 
an opportunity to respond to feedback. Such opportunities to respond to descriptive feedback encourages 
motivation and engagement compared to strictly providing scores and grades and can inform students of 
what and how to improve.124 Feedback should also be timely, specific, and actionable and include the 
information shown in Figure 4.6. 125 
 

Figure 4.6: Hybrid Learning Feedback Contents 

 
Source: EdResearch for Recovery126 

Hybrid and blended learning environments require districts to provide professional development and 
protected planning time for teachers to ensure they feel prepared for effective implementation. This training 
and planning time should be flexible and promote collaboration among teachers to ensure teachers 
understand effective practices, engage in group reflection, and receive ongoing support and feedback on 
their implementation. Specific approaches to training and collaborative planning include:127 

▪ Using external modules and units that train teachers on hybrid learning pedagogies; 

▪ Hiring coaches and teacher leaders during the summer to develop lesson plans for virtual 
components; 

 
123 [1] “Remote Learning, Rapid Evidence Assessment.” Education Endowment Foundation, April 2020. p. 22. 

https://educationendowmentfoundation.org.uk/public/files/Publications/Covid-
19_Resources/Remote_learning_evidence_review/Remote_Learning_Rapid_Evidence_Assessment.pdf [2] Gallagher and 
Cottingham, Op. cit., p. 4. 

124 Darling-Hammond, Schachner, and Edgerton, Op. cit., p. 27. 
125 Gallagher and Cottingham, Op. cit., pp. 5–6. 
126 Figure text reproduced verbatim from: Ibid., p. 6. 
127 Preceding paragraph and bulleted text adapted from: Ibid. 
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▪ Dividing lesson planning responsibilities among teachers within a grade or content area so that 
teachers are responsible for planning a select portion of instruction; and 

▪ Reassigning responsibilities among teachers so that each fulfills a specific role within hybrid and 
blended learning environments (e.g., providing feedback, creating video-based instructional 
resources, conducting direct outreach to families). 

 

 
128 “MASA Ext Learning Tutoring and Blended,” Op. cit. 
129 Ibid. 
130 Ibid. 

 

Spotlight: Hamilton Community Schools 

Hamilton Community Schools implemented and continues to grow its personalized and blended learning 
model with effective use of its LMS, Canvas. As described by Superintendent David Tebo in a SNEL EdTalk, 

the district began using a blended learning model to support its goal of preparing every student for thinking 
differently and succeeding in whatever post-secondary path they pursue, be it higher education, full-time work, 
military service, or another trajectory.128 

To begin its implementation of blended learning four years before COVID-19, Hamilton Community Schools 
partnered with Michigan Virtual to provide professional development to about 120 teachers. However, this training 
and implementation did not focus on or require that teachers use a standard LMS, so teachers used many different 
platforms to guide their blended learning instruction. This variation required students to relearn a new system each 
time a teacher used a different platform.129 

Once COVID-19 altered the education landscape, Hamilton Community Schools decided to provide hybrid and virtual 
instruction more consistently, where teachers and leaders standardized resources (e.g., teacher-facing learning plans, 
student-facing learning plans) and resource locations. As part of this process, the district convened an LMS committee 
comprised of teachers and principals that researched and reviewed multiple LMSs. The committee selected Canvas 
as the standard LMS that all teachers now use to instruct students and maintain a single pace across in-person, hybrid, 
and virtual learning models—facilitating situations where students must change models due to COVID-19 exposure 
or illness. Through this process, the district standardizes pacing and instruction across students and ensures 
collaboration and consistency across teachers regardless of learning environment needs and preferences. Notably, 
the LMS does not replace teacher-led or teacher-supported instruction but enhances education to promote student 
learning and achievement.130 
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ABOUT HANOVER RESEARCH 
Hanover Research provides high-quality, custom research and analytics through a cost-effective model that 
helps clients make informed decisions, identify and seize opportunities, and heighten their effectiveness. 
 
 

OUR SOLUTIONS 

ACADEMIC SOLUTIONS ADMINISTRATIVE SOLUTIONS 

• College & Career Readiness: 
Support on-time student graduation and prepare 
all students for post-secondary education and 
careers. 

• Program Evaluation: 
Measure program impact to support informed, 
evidence-based investments in resources that 
maximize student outcomes and manage costs. 

• Safe & Supportive Environments:  
Create an environment that supports the 
academic, cultural, and social-emotional needs of 
students, parents, and staff through a 
comprehensive annual assessment of climate and 
culture.   

• Family and Community Engagement:  
Expand and strengthen family and community 
relationships and identify community 
partnerships that support student success.  

• Talent Recruitment, Retention  
& Development:  
Attract and retain the best staff through an 
enhanced understanding of the teacher 
experience and staff professional 
development needs. 

• Operations Improvement: 
Proactively address changes in demographics, 
enrollment levels, and community 
expectations in your budgeting decisions. 

LEADERSHIP SOLUTION 
 
Build a high-performing administration that is the first choice for students, parents, and staff.  
 
 
OUR BENEFITS 
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